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 Introduction 
Grit is a trait similar to determination, perseverance, and passion for a long-term 

goal. Some characteristics of grit can be examined by how people from different 

cultures might react to life experiences (Chen et al. 2017).  Noncognitive skills in 

education is a way to predict how students can be persistent and determined to. 

There is an increasing number of countries that are starting to include noncogni-

tive skills when relating to their educational objectives (Merriman, 2017). The 

Professional School Counseling Program at UNC Pembroke has included the sur-

vey of non-cognitive skills within the admissions process since 2015. Noncogni-

tive skills also play a major part in achieving academic goals, and this research 

project investigates the relationship between the non-cognitive factors assessment 

taken during the admissions process to the comprehensive exam taken after the 

completion of counseling core courses.   

  

GRIT vs. GRE 

The Graduate Record Exam, or GRIT, measures your ability to analyze and evalu-

ate written material, think critically and solve problems (Kaplan, 2020). More and 

more graduate programs are relying on the GRE score less. Instead noncognitive 

traits are being relied on as predictors of degree attainment and success in educa-

tion (Nichols, 2017). According to Lam and Zhou, students will face many adver-

sities when trying to learn or overcome assignments that may be challenging to 

them (2019).  They will also need to know how to navigate within high pressure 

situations. Students with grit will have a better understanding of how like works as 

well as demonstrate a higher level of discipline (Lam & Zhou, 2019). Grit has pre-

dictive roles in an educational, psychological role along with a social construct 

which involves the mental aspect of things, understanding the students learning 

environment along with how a person will excel in the school or workplace area. 

Over the years, researchers have found the key to academic success is not inde-

pendently based on GRE scores. Achieving academic goals can determine the type 

of noncognitive skills a student develops over time. In the admissions process, 

noncognitive traits can potentially predict success at the graduate level (Nichols, 

2017).  

 

 

  Grit in an Educational Setting 
. Many countries are using grit surveys more in educational settings. Measuring 

grit in academics will capture how determined and passionate they are about their 

courses (Lam and Zhou, 2019). Grit in the educational policies in the United 

States. Causes schools to influence the curriculums to help boost the success of the 

students in the future. Therefore, the students can become “grittier” and be willing 

to work harder. Some studies have shown grit can relate to success and students 

are willing to stick with difficulties they may encounter. If a person is not serious 

about wanting to complete something meaningful to them ,then there is less possi-

bility of a person reaching academic  goals (Jachimowicz et al., 2018).  

 Procedures 
Prior to being interviewed for admittance into the Professional School Counseling 

Program, prospective students participate in a Qualtrics survey addressing non-

cognitive factors. 

 

After collecting Data for 4 years, student demographics, survey results, GPA’s and 

CPCE scored were aggregated. Qualtrics was used to connect assessment results 

with GPAs. The field placement director released student  CPCE scores after grad-

uate assistant signed a confidentiality agreement.  

 

The initial number of students involved in the research decreased by nearly half 

due to not enrolling, changing programs, graduating, and leaving the program. 

 

  

 

 Conclusion 
Limitations of studies 
  

• Lack of validity and reliability 

• Data is not received from graduates of the PSC program 

• Data is not useful for students who started the  program in PSC and changed to 
the CMHC 

 

   Results 
  Hypothesis 1 

•Supported; CPCE and Graduate GPA are positively and significantly related (β 

= .50, p < .01)  

•No statistically significant difference between race and Graduate GPA.  No rela-

tionship between undergrad and graduate GPA. However, White Female students 

have higher undergrad GPAs than any other subgroup. 

Hypothesis 2 

• Null hypothesis rejected. Students of Col  or scored significantly lower on core 

areas of CPCE including Human Development (β 

= .34, p < .05), Helping (β= .42, p < .05), Group work (β= .37, p < .05), 

and Professional and Ethical Issues (β = .41, p < .05) and overall scale score (β 

= .45, p < .01) as compared to White Students.    

Hypothesis 3 

Null hypothesis rejected. Students of Color reported higher levels of self-

confidence (β = -.48, p < .01) and self-appraisal (β = -.34, p < .05) as compared to 

White Students.   

Hypothesis 4 

Null hypothesis rejected. Male students scored significantly higher on navigating 

the system (β = .35, p < .05) while scoring significantly lower on leadership expe-

rience (β = -.51, p < .01) when compared to female students.   

 

Future Research 

Further research needs to be done to prove whether grit can predict one's achieve-
ments of a long-term outcome in example college graduation or college GPA 
(Muenks, Wigfield, Yang and O’Neal, 2017.) The current research project seeks to 
further the research in this area, as well as figure out the impact of NCFs on the 

success of graduate students, including students enrolled in CACREP accredited 
Professional School Counseling (PSC) graduate programs.  

 

In general the amount of grit and perseverance within a person will determine 

whether or not they will succeed (Lam and Zhou, 2019). Many students deal with 

adversities when trying to figure out certain assignments. Students who have fami-

lies who will pressure them more, understanding the curriculum and completing 

the assignments, while balancing their social life. They will have great time man-

agement skills as they grow up. They will have a better understanding of the defi-

nition of discipline (Lam and Zhou, 2019).  
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Noncognitive Skills in Academics 

 Noncognitive traits in education is a way to predict how students can be 
persistent and he determined to get the degree they are pursuing along with 
having educational success, as stated by Nichols (2017).  There has been a 
continuing understanding that noncognitive skills can  predict how one will 
achieve financial and social outcomes in life (Zhou, 2017). Nichols states 
“School choice has a negative effect on noncognitive skills the child may de-
velop but it has a positive effect on the behavior the student may have (2017). 
“A skill is looked at as an investment in skills an individual may not have per-
taining to that time (Zhou, 2017). Achieving academic goals can determine the 
type of noncognitive skills a student could have developed over time. In aca-
demia, noncognitive traits are predictors in how degree attainment and success 
in education (Nichols, 2017). 
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