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To the Intern

Congratulations on reaching this important and exciting milestone in your professional career. The
internship semester is the culminating experience of your teacher preparation program, providing you an
extended period of time to apply the theoretical and practical knowledge gained during ysemvize
program. It is your opportunity to demonstrate that you have the professional knowledge, skills, and
dispositions to have a positive impact on all leasn

To the Clinical Teacher

The internship semester, a critical component of the Teacher Education Program, is the most challenging
and rewarding period of a prospective teacher's career. We are grateful for your willingness to accept the
responsibiliy for nurturing the continuing professional development of UNCP interns. Please accept the

Uni versityds sincere appreciation for your commi:t
working with you in this collaborative effort.

To the University Supervisor

Serving as liaison between the public schools and the University is critically important to the overall
success of the internship experience. Your knowledge, background, and practical experiences will
enhance the quality and growth of #tadent intern. Your willingness to serve in this capacity is greatly
appreciated by everyone.

The University of North Carolinat Pembroke is committed to equality of educational opportunity a
does not discriminate against applicants, students, or employees based on race/ethnicity, nation.
religion, sex, age, or disability.
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SECTION 1

TEACHER EDUCATION PROGRAM OVERVIEW

Preparing professional educators who are committed, collaborative, and competent

7~

PREPARING

/

PROFESSIONAL

sy¥01voNna3

Teacher Education P

Teacher Education Program Vision Statement

By holding ourselves tdigh standards of professional excellence and professional integrity, by caring for the
personal and professional welking of the teacher candidates in our undergraduate community and the career
professionals in our graduate community, we will make sougments about the design and delivery of
professional development programs in an environment of mutual trust and common commitment to public school
children and their families

The Teacher Education Program Mission Statement

Believing that the qualityf education directly influences the quality of life both for those served and for those
serving, the UNC Pembroke Teacher Education Program has as its mission to develop and nurture competent and
caring communities of public school professionals who dgdithemselves to the education and welfare of all
students and whose understanding of the dynamic interrelationship among theory, practice, and reflection compels
them to actively influence positive change with sensitivity and integrity. The UNCP Teadheation Program
shares the Universityodés commitment
balanced program of teaching, research, and service.

Teacher Education Program Diversity Position Statement

In congruence witlthe mission of the University of North Carolina at Pembroke in providing the setting and
environment for the University experience and to graduate students prepared for global citizenry, the Teacher
Education Program at UNCP is committed to the developmeertiucators who embrace the diversity of ideas,
learning styles, racial and ethnic differences, and gender issues of differences and who possess the knowledge, skills

and dispositions necessary to promote living and learning in a global society.

Teacher Education Program will seek to

recruit students from among diverse backgrounds, cultures and races;
recruit faculties from among diverse populations who possess a knowledge base for teaching diverse

populations;

developteach and assess a curriculum that embraces learning and teaching for diverse populations; and,

t o academic

int@maecomplish this, the

excel

provide (field) experiences and clinical settings, which enable students to test, adapt and adopt paradigms of

learning for diverse populations.



Basic Tenetof the Conceptual Framework

The UNCP Teacher Education Program is committed to the public school mission of preparing children and youth

for full participation in a democratic society. We believe that all children and youth are entitled to the higitgst qua
instruction, services, resources, and facilities that
effort is to prepareompetentandcollaborative professional educatocommitted to the democratic mission in

public education

COMMITMENT

Public schools exist for the purpose of making equal access a reality for all children regardless of race, ethnicity,
socioeconomic status, linguistic community, gender, religion, sexual orientation, or exceptionality. Success in
school is criical to the quality of future life for individuals as well as the health and vitality of our democratic
nation. Therefore, professional educaordassroom teachers, specialists, administrators, and school coudiselors
significantly influence the shape ofatht future for the children and youth
serious responsibility for the wedbeing of others requires an equally serious commitment from professional
educators on several levels.

First, professional educators must bemmitted to the mission of public schoolingin a culturally diverse,
democratic society. Professional educatespect the dignity of all children, their families, their cultures, and their
communities and care deepl y adithpand welbaicgh Secdndpiofdséianal a ¢ a d e mi
educatorsmust becommitted to high standards for students. Professional educators believe that all students can
learn and set high expectations for all learners. They create safe, secure, and supportigederginoinments
designed to meet the needs of diverse learners. Third, professional educatorsaooshiteed to high standards

for themselves They are personally invested in their professional work and continuously engaged in critical self
reflection about their own effectiveness at performing that work. They are committed to lifelong learning and
continuous professional development over the span of a career. Fwafédgsional educators are committed to

the profession They are proud to serve theommunities as educational leaders and advocate for the profession in
all interactions. They affiliate with various professional organizations at the district, state, and national levels.

COLLABORATION

Public schooling is a complex social institutionvolving multiple branches of local, state, and national
governments, the general public, special interest groups, numerous national professional organizations, accreditation
agencies, business partners, civic organizations, and millions of classroonerseaadministrators, service
professionals, specialists, support staff, students and their families. Collaboration among all of the stakeholders in
public education is essential for success. The UNCP Teacher Education Program nurtures the development of
professional educators who understand the importance of collaboration in the public school culture and who work
productively with others in various collaborative endeavors for the welfare of children and youth

Professional educators musbllaborate with others in the community of learners They understand the
constructivist principle of creating shared knowledge, learn how to work as a team on group projects in their classes,
and develop a repertoire of cooperative learning strategies. Professimcakors must learn how tollaborate

with other professionals in the school community They plan collaboratively with cooperating teachers, grade

level teams, resource teachers, curriculum specialists, and embrace opportunities-teatbamExperieced
professionals lead collaborative efforts for whole school improvement. Professional edool#drsrate with

st udent s and btlemdadedivers. They understand that the partnership between school and home has a
positive i mp auctessonrschooh dheydomniudidate regularly with parents about what is going on

in the school and invite them to actively participate in the school community. Professioicators collaborate

with others in the community. They secure partnershipsthvbusinesses, civic organizations, nonprofit groups,

and committed individuals in the district, state, and nation to support special educational initiatives for the benefit of
public school children and youth

COMPETENCE

The UNCP Teacher Education Pram prepares professional educators who are competent. pblssgss the
knowledge, skills, and dispositionsieeded to perform their entry level and advanced roles and responsibilities in
the public schools effectively. Competent professional educatoragpe positive learning outcomes for ALL
students Understanding the critical connections among theory, research, and ptaeiicejork is grounded in a



defensible, welldevelopedconceptual framework based on the tenets odnstructivism. Competent mfessional
educators know how to useritical self-reflection on those connections to learn from direct experience and
continuously improve their effectiveness. They know how to secure and use ‘tadboslogical resourcedo
enhance student learningreice delivery, communication, and administration. Competent professional educators
embrace cultural diversity. They know the students for whom they are responsible and how to accommodate the
needs of diverse learners in a positive, caring environm@hey value thee ol e of the family
educatonand know how to work cooperatively with parents
professional educators provideadership wherever it is neededalways alert for opportunés to use their
individual strengths to promote public education and those it serves.

Specific guidelines for defining professional competence are prescribed by the NC State Board of Education, as the
body authorized to govern licensure credentialspfmfessional educators, and The University of North Carolina
Board of Governors, the body authorized to govern the award of academic degrees for the UNC system. NC State
licensure requirements are aligned with the professional organization standduesesfective licensure area. The
National Council for the Accreditation of Teacher Education (NCATE), an external accreditation agency, also
prescribes specific guidelines defining professional competence.

In summary, UNC Pembroke prepamsmmitted cdlaborative, and competentprofessional educators wtere
responsive to equity and diversity; who are knowledgeable, effective, and reflective; and who provide leadership in
the classroom, school, and profession.

North Carolina Professional Teaching Standrds

Every public school student will graduate from high school, globally competitive for work and postsecondary
education and prepared for life in the 2Century.
~mission of the NC State Board of Education, August 2006

In 2006, North Carolina State Board of Education Chairman Howard Lee charged the North Carolina Professional
Teaching Standards Commission to align the Core Standards for Teaching Profession (1997) with the newly adopted
mission. To that end, commission @mbers andl6 practicing educators from across the state considered what
teachers needed to know and be able to do frC&htury schools. The resulting document was the North Carolina
Professional Teaching Standards.

The five Standards ar@eachers Denonstrate Leadership Teachers Establish a Respectful Environment for a
Diverse Population of StudentsTeachers Know the Content They TeachTeachers Facilitate Learning for
Their Students, andTeachers Reflect on Their Practice

Standard 1. Teachers Demonstrate Leadership

Teacherdead in their classrooms
Teacherglemonstrate leadership in the school
Teacherdead the teaching profession
Teacheradvocate for schools and students
Teachersiemonstrate high ethical standards

P20 T

Standard 2: Teachers Establish a Respectful Environment for a Diverse Population of Students

a. Teachergrovide an environment in which each child has a positive, nurturing relationship with caring
adults.

Teachers embrace diversity in the school community and iwadhid.

Teachers treat students as individuals.

Teachers adapt their teaching for the benefit of students with special needs.

Teachers work collaboratively with the families and significant adults in the lives of their students.

Pooo
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Standard 3: Teachers Know the Content They €ach

a. Teachers align their instruction with thierth Carolina Standard Course of Study
b. Teachers know the content appropriate to their teaching specialty.

c. Teachers recognize the interconnectedness of content areasfuscipli

d. Teachers make instruction relevant to students.

Standard 4: Teachers Facilitate Learning for Their Sudents

a. Teachers know the ways in which learning takes place, and they know the appropriate levels of
intellectual, physical, social, and emotiodalvelopment of their students.

Teachers plan instruction appropriate for their students.

Teachers use a variety of instructional methods.

Teachers integrate and utilize technology in their instruction.

Teachers help students develop critical thinkind problerrsolving skills.

Teachers help students work in teams and develop leadership qualities.

Teachers communicate effectively.

Teachers use a variety of methods to assess what each student has learned.

Se@roa0oT

Standard 5. Teachers Reflect on Their lPactice

a. Teachers analyze student learning.
b. Teachers link professional growth to their professional goals.
c. Teachers function effectively in a complex, dynamic environment.

Assessing Readiness for Transition into Fullime Teaching

The system for evaluating teacher candidate performance employs multiple assessment measures generated from
multiple points of view through multiple instruments and strategies at multiple points in the teacher candidate's
progression through the teachewedtion program. Program coordinators, advisors, faculty, and clinical teachers
monitor teacher candidate progress continuoushction plans are developed for teacher candidates whose
performance at any point in the program is not meeting expectatieeSdction 4 for full description of candidate
assessment].

Assessing Teacher Education Program Effectiveness

The Teacher Education Program is accountable for the quality of the teachers prepared. Areas of weakness in the
performance of teachers gradogtfrom our programs may reflect areas of weakness in the program, as well as
weaknesses related to deficiencies in an individual's performance. Thus, all aspects of the Teacher Education
Program and its operations are subject to systematic, regulawréi the purpose of improving the quality of the
program and thereby the preparation of teachers. Policies, procedures, assessment instruments, and administration
and reporting guidelines are delineated in a written, comprehensive evaluation plaresultseof all assessments

are presented to the Teacher Education Committee for action, assuring that the information is used for program
improvement. A full description of the plan is presented inTieacher Education Program Evaluation Manual

availabk for public review upon requestgeDean, School of Education).

Programs Offered in Teacher Education

The University of North Carolina at Pembroke offers the following programs leading to Standard Professional 1
(SP1) teaching licensure by the No@hrolina State Department of Public Instruction.

Birth - Kindergarten (BK)
Elementary Education ({6)



Middle Grades Education {8)
with concentrations in:
Language Arts
Mathematics
Science
Social Studies

Secondary Education {B2)
English
Mathematics
Science
Social Studies

Special Subject Areas (K2)
Art
Music
Physical Education
Spanish Education
Special EducatiorGeneral Curriculum

Masters of Arts in Teaching
with specializationsn:
Art Education
Middle Grades Education
Music Education
Physical Education
Secondary English Education
Secondary Mathematics Education
Secondary Science Education
Secondary Social Studies Education

Collaborative Effort

The University of North Carolina at Pembroke appreciates the cooperation aod sifftpe teachers, principals,
central office staff, and superintendents of the public schools participating in the internship program. The
development of effective professionals for the public schools can only be successful through the collalfor&tive ef
of the public schools and the University.

The University of North Carolina at Pembroke maintains written field experience agreements with the following
administrative units:

Anson County Schools
Bladen County Schools
Columbus County Schools
Cumberland County Schools
Fort Bragg Schools

Hoke County Schools
Montgomery County Schools
Moore County Schools

. Public Schools of Robeson County
10. Richmond County Schools
11. Scotland County Schools

12. Whiteville City Schools

CoNoOA~WNE

These written agreements detail theqadures for the placement of interns and the selection of Clinical Teachers,
the roles and responsibilities of The University of North Carolina at Pembroke and the administrative units, the
evaluation processes used, and the procedures to be follovegthindting and/or altering a placement



The Professional Year: Enroliment in the Professional Semester

The professional year is a tvg@mester sequence, which occurs during the senior year. The first semibater of
professional year includeslvanced methods courses, and related field experience requirements. Whenever
possible, students are placed for-priernship field experiences with the Clinical Teacher who will supervise their
internship during the professional semester. Teacheidzrd should attempt to schedule other classes to permit
their spending a morning and/or afternoon block of time in the school to which they are assigned.

Enroliment in the professional semester is the culminating experience of the UNCP undergradiese Tea
Education ProgramTo be eligible for consideration by the Teacher Education Committee and approved for
enrollment in the professional semester, each candidate must:

1. Be formally admitted to the Teacher Education Program one full semester (exdudinger sessions)
prior to the professional semester. (NC Program Standards)

2. Have not more than six (6) hours remaining of degree requirements at the beginning of the professional
semester, excluding those required in the professional semester.

3. The remaiing hours shall not include professional studies or content pedagogy courses. If the remaining
hours include specialty area courses, the courses must be approved by the Program Coordinator and the
Dean of the School of Education.

4. Upon approval by the Pgnbam Coordinator and the Dean of the School of Education, the remaining hours
taken during the professional semester must be scheduled at the conclusion of the school day, online or
during weekends.

5. Have an overall quality point average of 2.5 (on a 4ale3or better as well &s2.5 or better in the
candidatebés major field of study.

Two semesters prior to the internship, each candidate must complete the professional semester enrollment
packet, including but not limited to the following items:

The Applicatiorfor the Professional Semest@ http://www.uncp.edu/soe/usp/student_interns.htm

Advi sords Recommendati bor mosi §neflebgi bhal c&erdedatebd
coordinator, and respective department chairperson

3. North Carolina Public School Health Examination Certificated theUNCP Health Servicegerification

1.
2.

form
Regi strarés Statementfornrand Application for Degree
A resume

Family Educational Rights and Privacy ABERPA) from
Copy of health insurance card

No gk

Candidcates with disabilities who may require special accommodations during the professional semester should
contact the Director of Universi$chool Programs.

Student internship placements are cooperatively arranged by the Director of UniSefsityl Programand

contact persons in the local school systems with which The University of North Carolina at Pembroke has written
agreements. Prior to UNCPO6s forwarding placement requ
opportunity for input as to thgrade level(s), school(s), and teacher(s) requested. Student interns may not be placed

in a school that he/she attended, in which he/she has been employed, in which a relative is employed, or in which a
relative is enrolled.

Candidates will receiveritten notification from the Director of Universi$chool Programs that their enrollment

application is approved or disapproved by the Teacher Education Committee. A candidate is not officially enrolled
in the professional semester until such notificaimmade and all University registration procedures are completed.

Structure of the Professional Semester

The internship program is designed to parallel as closely as possible the actual teaching situation but with
supervision, guidance, and help frore @linical Teacher, other school officials, and UNCP faculty. In addition to



teaching responsibilities, the intern is expected to assume theacdmrng duties of his/her Clinical Teacher such as
lunch duty, hall duty, and bus duty, as well as activiliesigned to foster school/community relationships such as
PTO/PTA meetings, open houses, and festivals.

To be eligible for licensure, the intamustassume the full teaching load for the minimum number of weeks as prescribed

in Format A, B, C, or D inhe next section. Teaching loads are determined by policies set by both the Local Education
Agency and each school. Interns may exceed three®® minimum as appropriate.

Format A
Art Education
During the internship, at leafstur on-site observations must be made by the University Supervisor.

Format A consists of two placements. The first placement is ten weeks at one level and the second placement is five
weeks at a higher or lower level.

Week 1: The intern reports to thessigned school. During this week, the intern should become
acquainted with the policies and procedures of the school, observe the Clinical Teacher,
become familiar with the textbooks and other teaching materials, learn the names of the
students, and assiwith teaching.

Week 2: The intern should begin assuming the teaching load and continue to observe and assist.
Week 3: The intern assumes more of the teaching load and continues to observe and assist.
Weeks 49: The intern assumesRULL teaching load

Week 10: (transition weekDuring this week, the intern will begin to drop classes and responsibility in

an order which will smooth transition back to the Clinical Teacher
Weeks 1115:  The intern assumes second placement responsibilities.

Format B

Elementary Education, Mathematics Education, Middle Grades Education, Music Education, Physical
Education, Science Education, and Special Education

During the internship, at leafsiur on-site observations must be made by the University Superiidementary
Education interns must teach all academic discipliddathematics and Science Education interns must teach in at
least two different sublisciplines. Middle Grades Education interns must teach in each area of concentration.

Format B consis of a fullsemester, comprehensive placement. Elementary interns also participate in an internship
seminar.

Week 1: The intern reports to the assigned school. During this week, the intern should become
acquainted with the policies and procedures oktiieol, observe the Clinical Teacher,
become familiar with the textbooks and other teaching materials, learn the names of the
students, and assist with teaching.

Week 2: During this week, the intern should begin assuming the teaching load. Observdtion an
assisting should be taking place during the time the intern is not teaching.
Week 3: The intern continues to assume the teaching load. Observation and assisting should be taking

place during the time the intern is not teaching.

Weeks 412: The intern asumes &ULL teaching load.

Weeks 1314:  (transition weekDuring the next two weeks, the intern will begin to drop classes and
responsibility in an order, which will smooth transition back to the Clinical Teacher.

Week 15: During this week, the intern encouraged to experience other grade levels and teachers to
enhance awareness of diversity among school cultures and methodology. The student intern,
the Clinical Teacher, and University Supervisor should determine specific plans and
scheduling for the fial week.



Format C

Birth -Kindergarten Education

During the internship, at leafstur on-site observations must be made by the University Supervisor.

Format C consists of a #eek placement in a public school setting andsaweek placement in an agency setting.

Week 1:

Week 2:
Week 3:

Weeks 4 9:
Week 10:

Weeks 1115:

Format D

The intern reports to the assigned school. During this week, the intern should become
acquainted with the policies and procedwtthe school, observe the Clinical Teacher,
become familiar with the textbooks and other teaching materials, learn the names of the
students, and assist with teaching.

During this week, the intern should begin assuming the teaching load. Qlusearal

assisting should be taking place during the time the intern is not teaching.

The intern continues to assume the teaching load. Observation and assisting should be taking
place during the time the intern is not teaching.

The irtern assumesBULL teaching load.

(transition weekDuring this week, the intern will begin to drop classes and responsibility in
an order, which will smooth transition back to the Clinical Teacher

The intern assumes second placetmesponsibilities.

Social Studies Education and Secondary English Education

During the internship, at leafstur on-site observations must be made by the University Supervisormat D
consists of a semester placement.

Weeks 12:

Week 3:

Duringthe first 2 weeks, interns will spend full days in the school with their Clinical Teacher.
Interns will become acclimated to the school, classroom, and students with whom they will be
working. During this period, interns are expected to do the following:

1. Observe students intently in the classroom and consult with their Clinical Teacher(s) to
understand the demographics of the student population they will be teaching, the
community, and school culture as it relates to the classroom, school/clagwlces,
and other aspects of the classroom context. The results of this study will be included in
the studentédés candidate work sampl e.

2. Make significant progress on their Teacher Candidate Work Sample, including
technology competencies demonstrated there

3. Teach three different isolated lessons to a class or classes during the first two weeks, as it
is deemed appropriate and helpful by the Clinical Teacher(s). These do not need to
involve entire class session: they can be focused times (likdessms) that are part of
class sessions that are conducted by the Clinical Teacher(s). The intern will complete a
lesson plan for each isolated lesson and write an evaluation of the lesson. The evaluation
will include a brief overview of the class personagla selfevaluation, and two
management strategies that the intern may implement when assuming teaching
responsibilities for the class.

4. Review student work by helping in the evaluation of writing assignments, scoring tests
and quizzes, circulating to hefpoups of students during group work in the classroom,
etc.

5. Consult with the Clinical Teacher(s) to decide on and begin development of a Teacher
Candidate Work Sample unit to come early in the student teaching portion of the
internship.

6. Design a year plafor each class taught that will be used to help plan classes during the
student internship.

During this week, the intern will be assuming teaching responsibilities by beginning to teach

one class. Observations and assisting should take placg doeitime when the intern is not

teaching.



Weeks 45: The intern continues to assume the teaching load by acquiring another class. Observation and

assisting should be taking place during the time the intern is not teaching.

Weeks 612: The intern assunsd=ULL teaching load
Week 10: The Teacher Candidate Work Sample is due to the Program Coordinator.
Week 13: (transition week During this week the intern begins to decrease the teaching load, with

observations and assisting taking place during the timiaten is not teaching. The intern
will be responsible for teaching two classes.

Week 14: (transition weekDuring this week the intern continues to decrease the teaching load, with

observations and assisting taking place during the time the inteohtisaching. The intern
will be responsible for teaching one class.

Week 15: (observation week When the intern is not on campus for teaching seminars, he/she is

responsible to their Clinical Teacher(s) for various assignments and observations in the
school.

Format E

Master of Arts in Teaching

During the internship, at least four-gite observations must be made in thengk placement by the University
Supervisor.

Format E consists of a 4@eek placement in a public school setting

Week 1: Theintern reports to the assigned school. During this week, the intern should become

acquainted with the policies and procedures of the school, observe the Clinical Teacher,
become familiar with the textbooks and other teaching materials, learn the nathmes of
students, and assist with teaching.

Week 2: During this week, the intern should begin assuming the teaching load. Observation and
assisting should be taking place during the time the intern is not teaching.

Week 3: The intern continues to assume thaching load. Observation and assisting should be taking
place during the time the intern is not teaching.

Weeks 4 9: The intern assumesRULL teaching load.

Week 10: (transition weekDuring this week, the intern will begin to drop classes and regplitysin

an order that will smooth transition back to the clinical teacher

The Roles and Responsibilities of the Intern

The internship semester is the culminating experience of the teacher preparation program, providing the intern with
an extended perd of time to apply the theoretical and practical knowledge gained during tisemiee program.
During the internship semester, the intern is expected to

oukhwnrE
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10.

11.

exemplify the attitudes and actions of an effective professional;

demonstrate punctuality in athool and related activities;

follow the same daily schedule and holidays as the school personnel;

report to school on teacher workdays;

adhere to all school regulations and policies and to local standards of behavior;

plan all work and submit plans toth the Clinical Teacher and the University Supervisor at least one week
in advance;

prepare materials needed in lessons and have these ready at the start of the lesson;

safeguard all personal and confidential information concerning students and ysitgnofessional purposes;
participate in continuous seléflection and selfmprovement by conferencing with the CliniGaacher
and submitting written reflections to the University Supervisor.

concentrate energy and effort on the internship expegi@gmployment during the internshipsisongly
discouraged); and

align professional conduct with the NC Board of Education Code of Ethics (see Appendix).
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The Roles and Responsibilities of the Clinical Teacher

The Clinical Teacher assumes an importalg in the preparation of prospective teachers. S/he is in a strategic
position to critically influence the ideals and outlook of an intern who will soon enter the ranks of the teaching
profession. As the internship occurs at the end of the profesgimuabm, the Clinical Teacher may exert the last
professional influence on the student before entry into the profession. The Clinical Teacher should

1. model effective instructional practices and professional ways of thinking about teaching and learning fo
the intern;

2. commit time and energy to nurturing all aspects of

3. make the intern feel welcome by introducing him/her to the school staff and students, and by providing
him/her a desk/work space in the classroom amiesoof the textbooks;

4. acquaint the intern with the resources available for use in the instructional program;

5. acquaint the intern with class, school, and system policies, procedures, and routines;

6. allow the intern to assume increasing responsibility fassinstruction, ensuring that he/she assumes full
responsibility for the minimum numbef weeks included in the "Structure of the Professional Seniester
section of this Handbook;

7. conduct shorterm and longermplanningconferences with the intern on a weekly basis;

8. observe the intern regularly and provide focused observation feedback;

9. conductreflectingconferences with the intern on a weekly basis; help the intern learn from his/her
experiences;

10. assist the intern in adistically assessing his/her own performance;

11.col |l aborate with the University Supervisor to moni:t

12. allow the intern the flexibility (within appropriate limits) to develop his/her own teaching style;

13. involve the intern in school aities and extra classroom duties as appropriate;

14. complet the Certification of Teaching Capacity (Midpdintith the University Supervisor and conduct a
midpoint conference with the intern;

15. complete theCertification of Teaching Capacit¥inal);

16. complee the Clinical Teacher's Evaluati@f University Supervisoform.

Honorarium

In appreciation for services rendered by the public schools, and in accordance with the policies and procedures
established by the General Administration of The Universityarth Carolina for its constituent institutions

(effective July 1, 1977), school systems receive an honorarium for the designated Clinical Teacher of each intern.
Honorariums are disbursed according to the policies and procedures established by eastnathainnit of the

public schools. The honoraria are issued at the conclusion of the internship semester.

The Roles and Responsibilities of the School Principal

As instructional leader of the school, the principal plays an important role in thesimigexperience. The
principal should

1. assistin the selection of competent, qualified Clinical Teachers;
2. interpret the internship program to the community and school faculty;
3. assist in introducing the intern to the school and the community;
4. assist theClinical Teacher in securing textbooks and other instructional materials, a work/study area, and
supplies for the intern;
5. observe the intern and assist informally in the evaluation of progress;
6. provide adequate time for conferences between the Cliniceh&eand intern;
7. ensure that the internés teaching assignment satisf
8. ensure that the intern is never used as a substitute teacher in the absence of the Clinical Teacher; and
9. work closely with the University Supervisor to assure thattmet er n6s experience i s ben

students.
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The Roles and Responsibilities of the University Supervisor

The University Supervisor plays a vital role in the success of the internship experience by serving as the liaison
between the public schodsd the University. In this capacity the University Supervisor assists with the
preparation, supervision and evaluation of the intern. The University Supervisor is expected to

1. provide the Clinical Teacher and school principal with information almberns and internship policies,
procedures, and expectations;

2. define expectations for the intern prior to the beginning of the internship;

3. coll aborate with the Clinical Teacher, program coor
assigment and schedule;

4. submit the required copies of visitation records to the Office of UniveBgihool Programs by the last day
of regular university classes;

5. conduct planning and reflection conferences with the intern and Clinical Teacher durinegiteevisits;

6. assist the Clinical Teacher in guiding the intern in interpreting experiences in light of sound educational
theory and practice;

7. completethe Certification of Teaching CapacitMidpoint), schedule a conference with tG&nical
Teacher and the intern; following the conference submit one evaluation in TaskStream; the submission
should be a consensus between Supervisor, Teacher ang Intern

8. completethe Certificationof Teaching CapacitgFinal), schedule a conferencetiithe Clinical Teacher
and the intern; following the conference submit one evaluation in TaskStream; the submission should be a
consensus between Supervisor, Teacher and jstglomit a hardcopy of CTC (final) short form to USP
with all required signatur esfor licensure.

9. complete theJniversity Supervisor's Evaluatiasf Clinical Teachein TaskStreanisee Appendix);

10. assist the Director of University School Programs in conducting the orientation session for Clinical
Teachers;

11. observe the inta in the classroom as prescribed in the respective program area format.

The Roles and Responsibilities of the Director of Universitschool Programs

The Director of Universityschool Programs is responsible for coordinating internship resouspesifically, the
Director of UniversitySchool Programs

1. reviews applications for the internship semester and notifies students of eligibility for the clinical

internship;

collates program coordinator recommendations for intern placement and femegeabsts to the LEA,

confirms site placements for interns and University Supervisors;

monitors all internship experiences;

conducts orsite visits of interns as requested by the school system and/or University Supervisor;

conducts orientatiosessions for Clinical Teachers and interns;

coordinates the internship seminars;

establishes the internship calendar;

maintains all internship records, including enrollment, continuation, and exit;

0. revises the internship handbook and evatuatorms to reflect changes in policy and procedure as
determined by the UNCP Teacher Education Committee;

11.noti fies the school system contact person and Clini

12. works cooperatively with the school systenth@nge or terminate a placement;

13 maintains positive working relationships with UNCP partnership schools; and

14. fosters collaboration with the public schools.

BOONOOA~AWN



SECTION 2
STATE AND UNIVERSITY POLICIES GOVERNING THE
PROFESSIONAL SEMESTER

Legal Status of the Intern

The University of North Carolina at Pembroke6s student
schools, perform under the laws of North Carolina. Additional local school board regulations, which may exist, have
the power of law as long as they do not conflict with state laws.

It is important to remember that the full and final legal responsibility for the guidance of the students in the school
remains with the Clinical Teacher during the entire time that tidest intern is working in the school. The student
intern is assigned certain responsibilities and duties temporarily, but at all times the Clinical Teacher should be
informed thoroughly of the progress of the class.

Professional Liability

Public schoopersonnel are responsible for the protection of students while they are under their supervision.
Therefore, appropriate precautions must be taken to insure the safety and well being of all students. When an
accident or injury occurs to a student, thekea or student intern needs to be aware of her/his responsibility.
Student interns should investigate the options available for professional liability insurance. Several professional
organizations offer coverage. For additional information, contadffiee of UniversitySchool Programs

Laws that Govern the Internship

The Public School Laws of North Caroliregacted by the North Carolina General Assembly and subject to related
laws and court interpretation, provide for the following:

G. S.115¢307
Duties of teachers, generally principals and teachers may use reasonable force in exercising lawful authority.

I't shall be the duty of all/l teacher, including studer
aides, andssistants when given authority over some part of the school program by the principal or supervising
teacher, to maintain good order and discipline in their respective schools; to promote the health of all pupils,
especially of children in the first thrggades, by providing frequent periods of recreation, to supervise the play

activities during recess, and to encourage wholesome exercises for all children; to teach as thoroughly as they

are able branches which they are required to teach; to providedingin the school, and so far as possible to

give instruction in public school music; and to enter actively into the plans of the superintendent for the

professional growth of the teachers. Teachers shall cooperate with the principal in ascertatingetfod

nonattendance of pupils that he may report all violators of the compulsory attendance law to the attendance

officer in accordance with rules promulgated by the State Board of Education.

Principal, teachers, substitute teachers, voluntary teachert eacher s 6 ai des and assi st a
the public schools of this State may use reasonable force in the exercise of lawful authority to restrain or correct

pupils and maintain order. No county or city board of education or distrianitee shall promulgate or

continue in effect a rule, regulation, or bylaw which prohibits the user o f such force as is specified in this

section.



G.S. 115€309(a)
Student teacher and student teaching defined.

A student teacher is any student enrolkedn institution of higher education approved by the State Board of
Education for the preparation of teachers who is jointly assigned by that institution and a county or city board of
education to student teach under the direction and supervisiongilartg employed and certified* teacher.

Student teaching may include those duties granted to a teacher by G:1961418d any other part of the school
program for which either the supervising teacher or the principal is responsible.

G.S. 115€309(b)
Legal Protection.

A student teacher under the supervision of a certified teacher or principal shall have the protection of the laws
accorded the certified teacher.

G.S. 115€309(c)
Assignment of duties.

It shall be the responsibility of the supervistegcher, in cooperation with the principal and the representative
of the teacher preparation institution, to assign to the student teacher responsibilities and duties that will provide
adequate preparation for teaching.

* The NC Department of Publicinstc t i on uses the terms Alicense, Il i cenc
ficertificate, certified, and certification. o

Lesson Plans

One of the most important components of the internship experience is learning how to plan effective instruction for

all learnes. Interns are responsible in two ways for lesson plan documentation. First, the University Supervisor will
specify the format, frequency, and due date for the lessons interns develop. Second, interns are accountable to the
school and /or school disttifor aligning with their procedures and policies. All interns must complete written

reflections throughout the internship to be submitted to the University Supervisor. The University Supervisor and/or
Program Coordinator will determine the format of théten reflections and the frequency in which they must be
completed. At a minimum, these reflections must addr es:
techniques and the impact of the i nt eomes®dystheitstudenthi ng on |
(see Appendix).

Campus Seminars

Interns are requed to attend all events listed the Internship Calendar. Failure to attend a scheduled event will
result in an extension of the internship placement. Interns are expected tappakeriate preparations and to
remind their clinical teacher at least one week in advance of upcoming commitments.

Absences, Substitutions, Workday, and Professional Attire

Absences:With the exceptiof scheduled events on the Internship Calendatest interns are expected to be in

attendance each day of the experience. No more than two days for illness, death in the family or other extreme
EMERGENCIES are allowed. Absences in excess of two days must be made up before credit is received! for stude
internship. Interns are required to completd tNECP Absentee Forfsee Appendix)This form must be returned to the
Office of UniversitySchool Programand approved®RIORto leaving the internship sitén the case of sudden illness

or emergencyhe UNCP Absentee Formith the signatures of the clinical teacher(s), principal, and intern must be submitted
to the Office of UniversiySchool Programs within 48 hours of returning to the internship siteUNIG® Absentee Form

with all signatures (inalding the University Supervisor) must be submitted no later than two weeks after the absence.
Appropriate action will be taken when the intern fails to follow established procedures as outlined, involving eltiyeofull
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partiakday absences. The intship will be extended for excessive absences. Excessive absences may result in failure of the
internship.

Steps To Follow When Absent: Contact each of the following as soon as possiigledaady plans to the Clinical
Teacher forassigned classes?lease make contact in the following order:
1. Clinical Teacher at home or at school. (If you cannot contact the clinical teacher prior to the start of the school day,
you must contact a school administrator and ask that they notify the clinical teacher.)
2. University Supervisor
3. Office of UniversitySchool Programs

Upon returning to the internship site, interns must get the signatures of the clinical teacher and the prindigisliGin the

Absentee FormA copy of the form signed by the clinical teacher, principal, and intern must be submitted to the

Office of University-Sc hool Programs within 48 hours of the interné
date(s) of absence to secure the University e r vi sor 6s signat ur e UENCBAbseatkerforh a f i
with all required signatures to the Office of UniversitySchool Programs. It is the responsibility of the student intern to

accurately document all absences and submit all papervwtbek @ffice of UniversitySchool Programs.

S
n e

Substitute Teacher: UNCP School of Education does not allow the use of student interns as substitutes.

Optional Workdays: The student intern should be in attendance on all teacher workdays, including wptikdays (even
if the clinical teacher is on leave). If travel or road conditions are unsafe, the intern should not attempt to iisueh In a
cases, the intern is expected to use good professional judgment and to notify the school and the DinvetcitgSchool
Programs.

Attire: There are considerable differences between the accepted patterns of professional attire in the public school
and the patterns exhibited on the university campus. Interns should be aware that their appear&aily is crit
important during their professional semestieiterns are expected to dress appropriately in keeping with the
professional standards and with the requirements of the school. Interns are expected to wear professional

attire to all scheduled internstip seminars.

Early Release Policy

Approved: February 13, 20Bffective:Fall 2008

Undergraduate candidates MAY be eligible for early release from the professional internship not more than two wetbks prior to
formal end of the semester. Eadiease requests will only be considered for the purposetrfielemployment as a teacher.

Early release will not be granted for employmeiat fadi-time substitute teacher. The hiring LEA should formally request an early
release for teacher candiglaequest should be forwarded to the Director of University School Programs.

To have a request for early release considered for approval, the following conditions must be met:

1. The intern who has been offered a contract for-¢irfudl, permanergosition to teach in a public school must contact the
Director of the Office of Universitgchool Programegarding the request

2. The employing Local Education Agency (LEA) must verify, in writing, that the intern is being offeretiradyll
permaneniaching positiothat requires early release

3. The Clinical Teacher(s), University Supervisor, and Program Coordinator must confirm that the iréesiveaksan
indicator of eitheproficientor accomplisheth each subcategory on the Certification aidréeng Capacity (Final).

4. The Clinical Teacher(s), University Supervisor, and Program Coordinator must agree to the early release.

5. The intern must continue to attend all other seminars and classes as required through the completion of the semester.

An intern must complete and satisfy ednbtrument listed beloyrior to being considered for early release

Pre-Internship Survey

RETS

Teacher Candidate Work Sample {WS)

Certification of Teacher Certification (Final)
PostiInternship Survey

Evaluation of Clinical Teacher and University Supervisor

ogkrwnE
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The procedure for requesting an early release from the professional internship is as follows:

1. The employing LEA submits a written request for early release to the Director of Unix@chityp!
Progams.

2. The student intern completes and submits a copy dtdny Release Forn{see Appendix) from the
Office of UniversitySchool Programs.

3. The University Supervisor, Clinical Teacher(s), Program Coordinator, and Director of Unih&ehibpl
Programs cofer and reach a decision regarding the release.

4. If the decision is made to support the early release of the intern, the intern secures signatures of the
University Supervisor, Clinical Teacher(s), Program Coordinator, and Director of UnivBc$itol
Programs.

5. The Dean of the School of Education reviews and must approve the decision for the early release of the
intern.

6. The Director of UniversiySchool Programs sends written notice of the decision to the employing LEA.
This notice will specify the datemd times of any remaining mandatory@ampus seminars/classes that
the intern must attend prior to the conclusion of the semester.

Removal from an Internship Placement

Change of Placement/Voluntary Withdrawal/Unprofessional Conduct and/or Extension

When all reasonable attempts to rectify an unsatisfactory situation fail, the following options may be considered:

E Change of placement

E Voluntary withdrawal (grade of #fAW0)

E Failure of internship (grade of fAF0) or involuntary

E Extenson of placement (grade of #fl o)
The Dean of the School of Education selects an appropriate resolution in consultation with the vested parties (e.g., a
public school representative, the interndsfProgram Cool
University-School Programs, and the intern him/herself). The vested parties may recommend the assignment of
Awithdrawal 6 or Afail d or Aincompletedo for the interns|

placement, (b) failure of interhigp or involuntary withdrawal, or (c) extension of placement. The University is in
no way obligated to support or accommodate an intern whose conduct violates professional ethics or codes of
conduct as defined by the Code of Ethics for NC Educators anbeificher Education Program Candidate
Standards.

Change of PlacementOccasi onally a specific placement siceessf ound t c
It is important to allow sufficient time to determine if this is in fact the case. If factors indicate that a student intern

requires a change in placement, the University Supervisor will consult with the Director of UniGetsityl

Programgo determine if a move is appropriate. Factors to be considered in a change of placement decision include

but are not limited to potential success at another school or with another clinical teacher.

E The intern will be officially notified of the change placement by the University Supervisor and Director
of UniversitySchool Programs.

E Ifa move is to be made, the University Supervisor will inform the student intern of such.

E The intern will promptly return all borrowed materials to the Clinical Teacteaasigned school.

E The intern will be assigned to another school through the Office of Univ&sitgol Programs for that or

the subsequent semester, as appropriate.

Voluntary Withdrawal. Student interns have the right to withdraw from student intgpreiling thesemester
until the last withdrawal date stated in the catalog. In the case of voluntary withdrawal, the intern will:

E notify the Clinical Teacher, University Supervisor, Program Coordinator, and Director of University
School Programs of thetemt to withdraw,

E make an appointment and participate in an exit interview with the Director of UnivBgityol Programs,

E withdraw from the professional internship course ac
refund, if any, determined bipe Registrar,

E immediately return all borrowed materials to the Clinical Teacher and assigned school and,

E reapply through the standard application process for subsequent student internship placement if appropriate.
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Failure of Internship or Involuntary Wit hdrawal: Unprofessional Conduct and/or Unsatisfactory
Performance. After consulting with the University Supervisor, the Clinical Teacher, anBDitleetor of
University-School Programs, a student intern who does not demonstrate professional condusasieficiory
progress and performance may be subject to the following actions:
E The professor of record may withdraw the student intern from the student internship course with a grade of
Al ncompleteo (lI) and t he st uednshiptoursethe dolowingsadademic c o mp |
semester. This option is subject to approval by the Dean of the School of Education, University
Supervisor, Clinical Teacher, Program Coordinator and Director Univeé3stigol Programs.
E The professor of record mayjwt hdr aw t he student intern with a grad:¢
desires to complete the course subsequently, the student intern will be required to submit an application to
the Teacher Education Appeals Committee for approval for readmissithefprofessional semester for
the student internship course.
E The professor of record may issue the grade of AFai
student desires to complete the course subsequently, the student intern egjliibedrto submit an
application to the Teacher Education Appeals Committee for approval for readmission for the professional
semester for the student internship course.
E The University Supervisor and Director of Univers8ghool Programs will develop antin plan for the
student intern with input from the Clinical Teacher and Program Coordinator. The plan will include
specific goals that address all areas of concern. The plan will specify a time frame for correcting these
areas. If another placementégjuired, an action plan will reflect these restrictions. If the goals set in the
action plan cannot be completed within that semester as determined by the University Supervisor and
Director of UniversitySchool Programs, an extension of placement magdpgired.

Extension of Placement
If it is documented that a student intern needs additional time for a successful teaching experience as determined by
the Clinical Teacher, University Supervisor, Program Coordinator, and Director of the Uni8aisdaglPrograms,

the student will receive a grade of #Alncompleteodo (1) al
of the action plan developed by the participants. If the goals are not completed in the following semester, the
studentwillre ei ve a grade of AFailo (F).

Policy for Readmission to the Internship. Students removed involuntarily from the internship or thoke
receive a grade of AFO0 or AWO will not be allowed to r
intenmay appeal a removal decision. For more information

Due Process Procedures for Undergraduate Students

The due process procedures for undergraduate students are delineatdeaches Education Policy Manuain
excerpt from that manual follows.

Any student whose entrance to, continuation in, or exit from the Teacher Education Program is denied based on
policies established by the Teacher Education Committee has the right to appeal the denial. The Dean of the
School of Education will notify the student of the denial and the policy upon which it is based. Within 10

working days of receipt of the denial, the student wishing to appeal should submit a written request for appeal to
the Dean of the School of Educatidl he request should contain the reason(s) the student believes the denial
should be reversed. If a request for appeal is not received within 10 working days, it will not be considered.
Once the appeal is received, it will be forwarded to the chair of¢heher Education Committee Hearing

Appeals Board. The chair will schedule a meeting of the Hearing Appeals Board and notify the student of the
date, time, and location of the meeting. The student will be provided the opportunity to appear before the
Heaing Appeals Board to present his/her appeal. The chair of the Hearing Appeals Board will inform the Dean
of the School of Education of the Board's decisions. The Dean of the School of Education will notify the student
of the decision.

If the student is niosatisfied with the decision of the Hearing Appeals Boards, he/she may present his/her
appeal to the Teacher Education Committee at its next regularly scheduled meeting. To appear before the
Teacher Education Committee, the student must provide the Déas $chool of Education with a written

request to do so within 10 working days of receipt of the decision of the Hearing Appeals Board. The decision
of the Teacher Education Committee will be final.
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SECTION 3
PORTFOLIO REQUIREMENTS

TeacherEducation Program Requirements

The followingparagraphdescribe requirements for candidates in undergraduate initial teacher licensure p&mraent.
the same requirements apply to candidates in the Master of Arts in Teaching Program (see M.A.@k}Handbo

1. RETS

The UNCP Teacher Education Program is structured around the five North Carolina Professional Teaching Standards that
teacher candidates are expected to meet by the time their program of study is completed. These performance based standards
werefirst introduced in the initial EPC courses. The standards were used throughout the teacher candidates program of study

to guide in the development of assignments and projects that demonstiated c andi datesé | evel of <co
sequential complatn of assignments and projects also required that candidates write a reflection to explain what they learned
andthe connection between the standards and outcomes (i.e. assignment, project, lesson plans, unit plan, etc.). The

summation of this product mgls in an electronic portfolio called RETBhe product shows that the candidates understand

the standards and are capable of execthigmg

2. Teacher Candidate Work Sample (TCWS)

The TCWS is the primary performance evidence for StantMr& V —the standard addressing your ability to apply
the knowledge and understandings acquired in formal course work and field experiencesatbdtetients learn
and reflect on experiencea full description is presented in thiNCP Teacher Candidate Wokample Manual

The TCWSis a sample of your prerofessional practice. The work sample consists of the following elements: 1) a
profile of the students, the classroom, the school, and the community in which the learning is situated; 2) a purpose
statemento guide unit development, 3) a rationale for the unit, 4) the-tange goals for the unit, 5) the objectives

or anticipated learner outcomes, 6) a unit overview, 7) an assessment plan including both formative and summative
assessments, 8) lesson pla8@¥ analysis, summary, and interpretation of pre and post assessments, 10) critical
reflection on student performance and the three phases of the teaching cycle. Sample student work is placed in
appendices. Your professional profile/resume, missiorersttt, and conceptual framework for teaching and
learning will be presented at the fitaof the work sample product.

The TCWSi s evaluated by teacher education faculty member s
possible, an individual frorthe public schools. Two separate instruments are used to evaluate the work sample.

One is an analytic rubric using a Likert scale to rate the criteria for each element of the work sample product. The
second instrument is a holistic rubric used to sitdhé work sample in the largperspective of Standard IV &.V

Both instruments and the respective policies appear idM@P Teache Candidate Work Sample Manual.
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SECTION 4
ASSESSMENT POLICIES AND PROCEDURES

Background

UNCP teacher candidates are continuously evaluated as they progress through the Teacher Education Program. To
be eligible for enroliment in the internship semester, the teacher candidate must meet specific academic performance
standards and program pregsion benchmarkssée UNCP2011-2012Teacher Candidate HandbookThe
undergraduate internship constitutes a full semester of study \i2hh®urs of credit for which the intern receives a

grade ofpassor fail. The MAT internship constitutes a full semester of study with 3 hours of credit for which the
intern receives a grade péssor fail. The pass or fail grade is a composite indicator based on multiple measures of
multiple performancefom multiple poins of view.

A. Formative Assessment

As the culminating, synthesis component in the Teacher Education Program, the senior internship is the most
challenging and intense learning experience in the teacher candidate's total preparation program. It is important for
the Clinical Teachers and Umrsity Supervisors mentoring interns to keep in mind that the internship is focused on
learning, not just on making judgments about performance. The feedback the intern receives should be realistic,
focused on one or two specific areas for improvemeattahe, and grounded in the concept of steady, incremental
progress (unless that progress is not being demonstrated). From the beginning of the internship to the point of exit
evaluation, the focus is on nurturing the intern's professional developmentimee It is also important to
remember that not all interns enter the internship semester with the same strengths, abilities, needs, or dispositions.
The interns who are confident and experienced will be ready to assume major teaching respomsdyiitresdily

than the intern who is less confident and inexperienced. For some interns, everything seems to come together very
quickly; for most, things don't quite come together until the lasttbiné of the semester. In the end, it doesn't
matter howfast or slow the journey progresses, it only matters that the intern arrives at the final destination.

1. Clinical Teacher Continuous, ongoing feedback is provided to the intern in two ways: a) Clinical Teacher
feedback, and b) University Supervisoeddack. The Clinical Teacher's feedback takes many forms. It can be
in the form of a planning conference, a focused observation on a lesson, or a reflection conference. Planning
conferences are frequently inforrdatonducted in dialogue, or through alabbrative journal, or even email.
Periodically, more formal conferences are conducted; some Clinical Teachers prefer to audiotape or videotape
these conferences. In all approaches to coaching the intern's ability to plan effective lessons andudyts of s
the key questions guiding the development of a cognitive map for planning should be addressed. The key
questions for a planning conference are presented irApipendix The Clinical Teacher also provides
feedback to the intern on the implemerdatof a lesson. The feedback is usually focused on a specific area or
problem and shared with the intern in a reflection conference. A variety of observation instruments are
available for use during focused lesson observations. The reflection conferamoeher important aspect of
the intern's guided professional development. As with the planning conference, the reflection conference is
frequently informal and periodically formal. The Clinical Teacher uses the key questions guiding the
development ofa cognitive map for reflection on teaching and learning during both informal and formal
reflection dialogues. The key questions for a reflection conference are presentedppehdix In order tdbe
an effective mentor for an intern, the Clinical Tie@icneeds to initiate and maintain a trusting relationship with
the intern so that he or she will feel safe to take risks and learn from mistakes witiroof feprisal or
disapproval.

2. University Supervisar The University Supervisor also provides fative feedback to the intern during
planning conferences, lesson observations, and reflection conferences. The University Supervisor's perspective
on the intern's growth is not the same as the Clinical Teacher®-day perspective and, as such, istaro
valuable lens on the intern's professional development progress. The University Supervisor rsdees on
observations at spaced intervals during the semester, observing intern growth througtagleidens. The
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University Supervisor and the Clad@l Teacher should always arrange time to share their upigpspectives
with one another.

Intern Self-Assessment Interns are adults who, as learners, require a sense of control over their own learning.
Adult learners want to actively participate iretassessment of their own progress, appreciate the opportunity to
self-correctbeforebeing corrected by an authority figure awoid being corrected by aauthority figure but

who also need approval and encouragement like any other learner. Althouigtersds do not fit the
characterization of an adult learner, all interns should make progress toward becoming rubrecsedf, sel
monitoring, and sel€orrecting. If the intern, as learner, does not possess these characteristics, he or she is not
likely to nurture the development of those characteristics in children and youth as learners. Thus, interns are
expected to selissess throughout the internship either because they needdesssl$ or they need to learn to
selfassess. Another reasorfsessessment is stressed in the UNCP Teacher Education Program is that the
program is based on the principles of constructivism. Learners make connections between prior experience and
knowledge and new experience and knowledge; learners organize neviemog@eand knowledge into
meaningful constructs; learners are actively engaged in the learning process or no substantive learning occurs.
The intern, as learner, needs to take ownership of his or her own learning by identifying problems, generating
solutions to problems, and asking questions about things he or she does not understand. The only way the
intern will acquire a cognitive map for planning, implementing, and reflecting on cycles of teaching and
learning is by internalizing the ways of thinkingndadoing that characterize thosegaitively, complex
processes.

Certification of Teaching CapacityNlidpoint). At midpoint in the internship semester, a formal review of the
internbés progr ess t Certdiaatiorof TeachingGapatity The pulposessoftieg t h e
midpoint evaluation are to determine whether or not the intern is making satisfactory progress, to identify areas
to focus on for improvement during the second half of the semester, and to plan timely interventions in
situatins where an intern, for whatever reason, is not making satisfactory progress. Different rating categories
emerging developing proficient, andaccomplishedlare used on the instrument to reflect the purpose of a
midpoint assessment.

The Certification of Teaching Capacity(Midpoint) is completed by the Clinical Teacher, the University
Supervisor, and the intern. The University Supervisor distribaitbardcopyof the instrumento the clinical
teacherand sckdules a thregvay conferenceThe internshould downloada copy ofthe instrument from
TaskStreamA dialogue based on this instrument can be a positive experience as the Clinical Teacher, the
University Supervisor, and the intern pause to recognize and acknowledge areas of professionaltgramth.

also help identify which areas need to be the focus for future improveriami.items are rated emerging

and a collective consensus is reached by the Clinical Teacher and the University Supervisor, the
University Supervisor then enters the evaluation ito TaskStream

In situations where a serious problem exists, the problem must be documented and the intern must be informed
of the problem in time to setforrect, remediate, or intensify efforts to improvidhe ratingemergingis used to

indicate a prblem that the superviseforesee may result in an unsatisfactory rating for the internship semester

if not addressed immediatelyf the intern receives the ratirgnergingon one or more categories, the Clinical
Teacher and the University Supervisor develoetion planspecifying exactly what the intern should do to
resolve the problemTheaction planis signed by all three parties, copied to all three parties, aratithieal is

attached to theCertification of Teaching CapacityMidpoint). The action plan format is presented in the
Appendix The University Supervisor forwards th@ertification of Teaching Capacity(Midpoint) and
attachments to the Director of Unigél-School Programs.

I n the event that an internds mi daftermidtermbesosness s ment i s
unsatisfactory in any regard, the Clinical Teacher and University Supervisor should, as soon as possible, inform

the intern thaa problem existsThe Clinical Teacher and University Supervisor formulate an action plan,

review the plan with the intern, secure the internods
of University-School Programs.
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B. Summative Assessment Procedures and Internship Grading Policy

Near the end of the internship semester or placement, the University Supervisor distrilcoi@g of the
Certification of Teaching CapacitfFinal) to the Clinical Teacheihe internshould download copy ofthe
instrument from TaskStreanThese instruments are completed by all three parties. The University
Supervisor arranges av@ay exit conference to discuss the assessment instruments and the three perspectives on
the intern's performance.

1. Cettification of Teaching CapacityFinal). This is the same instrument used at the midpoint to assess the
intern's progress. The purpose of @EC (Final) is to determine whether or not the intern has successfully met
the North Carolina Professional TeamiStandards. The performance criteria onRinal are again
categorized asmerging developing proficient, andaccomplished The intern must receive an indicator of
eitherproficient or accomplishedStandard Met) in each subcategotg receive a passing grade for the
internship and be recommended for a North Carolina teaching licResiving a rating aflevelopingor
emerging(Standard Not Met) in one or more subcategoriesjuires an action plan for correcting or
remediating th&eficiency. Failure to remediate or correct a deficiency will result in the assignment of a grade
of "incomplete” or "fail" as determined by internship grading policy.

Teacher Candidate Work Sample (TCWS) Grading Policy

Successful completion of theeacher Candidate Work Sample (TCWS) is a requirement for all teacher education
majors. Since the primary purpose of the Teacher Candidate Work Sample is for the intern to demonstrate that he or
she can affect positive learning gains for all diverse Eatrthe TCWS is completed during the internship semester.

The Teacher Candidate Work Sample is evaluated by the intern's program coardiietantern must receive a
proficient level ineach subsectiorio earn a passing scoiehe intern will have an opportunity to make revisions in

the product and resubmit it within the prescribed timeframe for a second evaluation. Failure to correct any
deficiency will result in the assignment of a grade of "incomplete” or "fail" for thenisitgp semester as determined

by internship grading policy. For a complete description of the Teacher Candidate Work Sample \B¢€Rhe
Teacher Candidate Work Sample Manual

Completion of Professional Semester

At the end of the end of the internstsfuydent interns must formally apply to the North Carolina Department of Public
Instruction for professional licensure. Two forms are to be completed along with all required documents and fees and turned
into the Licensure Office, School of Education. Tdrens include:

I§ Application for a North Carolina Licensuigee Appendix)
E Certification of Teaching Capacififinal) (see Appendix)

It is important to note that if the Clinical Teacher and/or designated LEA official, or other designated persaigfailseo
North Carolina LR Evaluation formsthe student intern will not be licensed.

Upon receipt of the application, the North Carolina Department of Public Instruction takes approximately six weeks to
process and mail the letter with the license.

Program Evaluation of Professional Semester

In recognition of the importance of feedback in strengthening the internship component of the preparation of
prospective teachers, opportunities are provided for the intern, the Clinical Teacher, and the USiveesitisor to
provide feedbdcon the internship experience.

Interns are asked to completetBet udent | nt efthe &lmicaENeacheivramnidthest udent | nt er n.
Evaluationof University Supervisdiorm (see Appendix) This evaluation is conducted at the conclusion of each

internship assignment. After the semester is over, the ratings are available for review by program coordinators and

other University personnel and shared as appropriate with the respective seteol sy
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Clinical Teachersare asked to complete tidinical Teacher Evaluation of University Supervisom that calls

for an assessment of the University Supervisor, the orientation session, and this handbook (see Appendix). The
Office of UniversitySclool Programs distributes this form to Clinical Teachers, and the completed forms are
returned to that office. The feedback obtained from the Clinical Teacher is shared as appropriate with University
personnel.

University Supervisorsare asked to completke UniversitySupervisor Evaluation of Clinical Teachierm (see
Appendix). These forms are distributed to University Supervisors by, and returnedirettter of University
School Programs. The feedback obtained from the University Supervisarésisas appropriate with University
personnel.
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FREQUENTLY ASKED QUESTIONS
What format should be used for lesson plans?

The University of North Carolina at Pembroke does not prescribe a single pggsdormat. Rather, the format is
left to the professional judgments of the Clinical Teacher and University Supervisor

While a single format is not prescribed, it is expected that the lesson plan be more than an objective and page
reference. At a mimum, the lesson plan should contain the objectives, details of the instructional strategies/
activities to be used, materials and resources to be used, and methods of evaluation.

Interns are expected to submit their lesson plans to the Clinical Teacheniaversity Supervisor at least one week
in advance.

What does the intern do on teacher workdays?
The intern is expected to be present for teacher workdsags, if the Clinical Teacher is not present
Can the intern be used as a substitute teacherNo, the intern cannot to be used as a substitute teacher

What about staff development activities, special meetings, and additional duties assumed by the Clinical
Teacher?

The intern should be provided the opportunity to experience the entire raacktvities and responsibilities of the

Clinical Teacher, to the degree this is possible. These may include bus duty, lunch duty, faculty meetings, and staff
development activities. The intern is not expected to participate in extra responsibilitiésctotive Clinical

Teacher may receive additional compensation (e.g., coaching, after school programs).

When does the Clinical Teacher receive the honorarium?

After the end of the semester, The University of North Carolina at Pembroke forwards to eatlsygstem one

check, which includes the honorarium for all Clinical Teachers in that system in the just concluded semester. The
honorarium is then distributed according to the system's policies and procedures.

Do interns follow the UNCP academic/semestaralendar or the public school calendar where they are
completing the internship?

The intern follows the public school schedule.

How many weeks during the internship will the intern assume a full teaching load?
See Formats for respective program atesgnning on page 7.

Are the internship seminars optional? No

When can | expect to receive my license after completing the professional semester?

Once all requiremesthave been met, your paperwork will be mailed to DPI and you will receive yeuasédn 46
weeks.

How many onsite visits/observations will the University Supervisor make during the internship?our
Who do | call if | need to be out or | am sick and cannot go to school?

The intern should call USP Office (910.521.6321) as well as the University Supervisor and the Clinical Teacher. An
absentee form on page 75 must be completed and turn into USP office. See instructions on page 14 and page 15.
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UG = Undergraduate
MAT = Master of Arts in Teaching

Fall 2011 Internship Calendar

Science Education, Elementary Education, English Education, Mathematics Education, Middle Grades Education,
Music Education, Physical Education, Bittindergarten Education, Master of Arts in Teaching, Art Education,
Social Studies Education, SpanishuEdtion, and Special Education

Dr. Bryan Winters

UG, MAT Wed. August Z, 2011 Opening Session UNCP University Annex 9:00 am to 9:45 am
Entering the Profession Mr. Andy Cagle, SCS University Annex 10:00 am to 11:00 am
UG, MAT Wed. August 7, 2011 A Conversation with a Retired Principal Mr. Jack Warner, Retired Principg University Annex 11:00 am to 12:00 pm
UG, MAT Thur. August B, 2011 Seclusion/Restraint Mr. LeF*)oSan\éaynor UniversityAnnex 9:00 am to 10:00 am
UG, MAT Thur. Augustl8, 2011 Educational Law Review Dr. Iaallzlrég/labe University Annex 10:00 am to 12:00 pm
UG, MAT TBA Clinical Teacher Orientation TBA
UG Fri. August19, 2011 TCWS/RETSWorkday UNCP Campus
UG, MAT Mon. August 22 2011 Internship Begins 7:30 am td3:30 pm (teachér work schedule)
MAT* Thur. September® 2011 Midpoint EvaluatiorDue Midpoint Evaluation due in TaskStream
UG Mon. October 172011 Midpoint EvaluationDue Midpoint Evaluation due ifTaskStream
Wed. Octobed9, 2011 . University Annex10:00 am to 00 pm (10/19/11)
UG, MAT Thur. October 20, 2011 Grad Finale University Annex 10:00 am to:@0 pm (10/20/11)
UG, MAT October or November Mock Interviews Dr. Ij':lrég/labe TBA
UG, MAT Wed.October 8, 2011 Homeless Education Ms. Mary Schultz University Annex 9:00 am to 9:30 am
. Ms. Sandy Arteaga . : . .
UG, MAT Wed October B, 2011 Understanding Poverty UNCP University Annex 9:30 am to 12:00 pm
MAT Fri. October28,2011 Internship Ends Exit Evaluation due in TaskStream
BK, ART Mon. October 312011 2" Internship Placement Begins 2" Sjte
. Ms. Marci Houseman School of Educatiorf:00 am t09:50 am
UG, MAT Wed. November 2, 2011 Teacher of the Year Presentation (Regional Teacher of the Year) Room 222223
UG, MAT Wed. November 2, 2011 Teacher Education Job Fair Conta_lct Dr. Denisha Sanders University Annex 10:00 am td2:00 pm
denisha.sanders@uncp.edu
ContactMs. Renee SteelAlumni
UG Wed. November 9, 2011 Senior Brunchoptional attendance) Relations University Annex 10:00 am td1:30 am
renee.steele@uncp.edu
UG Fri. December 2, 2011 Internship Ends Exit Evaluation due in TaskStream
UG, MAT Thur. Decembe8, 2011 Licensure Ms. Sllfllé:gpata University Annex 9:00 am to 10:00 am
UG, MAT Thur. DecembeB, 2011 Pinning Ceremony Program Coordinators University Annex 11:00 am
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UG = Undergraduate
MAT = Master of Arts in Teaching

Spring 202 Internship Calendar

Science Education, Elementary Education, English Education, Maties Education, Middle Grad&slucation,
Music Education, Physical Education, Bittindergarten Education, Master of Arts in Teaching, Art Education,
Social Studie§€ducation, Spanish Education, and Special Education

UG, MAT Mon. January 9, 2012 Opening Session Dr. Bgﬁ%\g'mers University Annex 9:00 am to 9:45 am
Entering theProfession Mr. Andy Cagle, SCS University Annex 10:00 am to 11:00 am
UG, MAT Mon. January 9, 2012 A Conversation with a Retired Principal Mr. Jack Warner, Retired Principg University Annex 11:00 am to 12:00 pm
UG, MAT Tues. January 10, 2012 Seclusion & Restraint Mr. Lynell Johnson University Annex 9:00 am to 10:00 am
Cumberland County Schools
. . Dr. Larry Mabe . : . .
UG, MAT Tues. January 10, 2012 Educational Law Review UNCP University Annex 10:00 am to 12:00 pm
UG, MAT TBA Clinical Teacher Orientation TBA
UG Wed. January 11, 2012 TCWS/RETSWorkday UNCP Campus
UG, MAT* Thur. January 12, 2012 Internship Begins 7:30 am td3:30 pm (teachér work schedule)
MAT Fri. February 17, 2012 Midpoint EvaluatiorDue Midpoint Evaluation due in TaskStream
UG, MAT Wed. February 22, 2012 Homeless Education Ms. Mary Schultz University Annex 9:00 am to 9:30 am
UG, MAT Wed. February 22, 2012 Understanding Poverty Ms. Ssr"l\ldc):lﬁrteaga University Annex 9:30 am to 12:00 pm
UG, MAT February or March Mock Interviews Dr. I‘Liilréyabe TBA
uG Mon. March 19, 2012 Midpoint EvaluatiorDue Midpoint Evaluation due in TaskStream
Wed. March 14, 2012 . University Annex 10:00 am to:G0 pm (3/14/12)
UG, MAT Thur. March 15, 2012 Grad Finale University Annex 10:00 am to:@0 pm (3/15/12)
. Mrs. Tyronna Hooker School of Educatior®:00 am td:50 am
UG, MAT Wed. March 21, 2012 Teacher of the Year Presentation (State Teacher of the Year) Room 222223
UG, MAT Wed. March 21, 2012 Teacher Education Job Fair Conta_lct Dr. Denisha Sanders University Annex 10:00 am t2:00 pm
denisha.sanders@uncp.edu
MAT* Fri. March 23, 2012 Internship Ends Exit Evaluation due in TaskStream
BK, ART Mon. March 26, 2012 2”dlnternship Placement Begins
ContactMs. Renee SteelAlumni
UG Wed. April 20, 2012 Senior Brunch (optional attendance) Relations University Annex 10:00 am td1:30 am
renee.steele@uncp.edu
UG Fri. April 27, 2012 Internship Ends Exit Evaluation due in TaskStream
UG, MAT Thur. May 3, 2012 Licensure Ms. Sﬁ%gpata University Annex 9:00 am to 10:00 am
UG, MAT Thur. May 3, 2012 SOE Scholarship Program University Annex 10:00 am to 11:00 am
UG, MAT Thur. May 3, 2012 PinningCeremony Program Coordinators University Annex 11:00 am

*Note: Secondary MATSs will begin the internship on first day of second semester in their respective schools; midpaimaguaates will vary accordingly
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Candidate Name:

Cooperating Teacher Name:

LEA:

Final Evaluation Conference Form

LEA/IHE Certification of Teaching Capacity

School:

Grade:

IHE:

UNC Pembroke

In addition to all other state and institutional requirements, the candidate must meet each of the descriptors
identified in this document to be recommended for licensure.

| Standards Met: 4 = Accomplished 3 =Proficient

l Standards Not Met: 2 =Developing 1= Emerging

2 . Rating
Standard/Element Proficient Descriptor Standard Met Standard Not Met
Professionalism

le. Teachers le.1 Upholds the Code of Ethics for North 4 3 2 1

demonstrate high Carolina Educators and the D D I:l

ethical standards. Standards for Professional Conduct. Accomplished  Proficient | Developing  Emerging

Comments (optional):
Classroom Climate/Culture

la. Teachers lead in 1a.3 Maintains a safe and orderly 4 3 2 1

their classrooms. classroom that facilitates student

le arng; Accomplished  Proficient | Developing Emerging

Comments (optional):

la.4 Uses positive management of student
behavior, including strategies of
conflict resolution and anger
management, effective
communication for defusing and
deescalating disruptive or dangerous
behavior, and safe and appropriate
seclusion and restraint.

0

Accomplished

3

Proficient | Developing

Comments (optional):

Page 1 of 6

Candidate’s Initials
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Final Evaluation Conference Form

Standard/Element Proficient Descriptor Standard Met Ratmégtan dard Not Met
2a. Teachers provide 2a.1 Maintains a positive and nurturing 4 3 2 1
an environment in learning environment. D m
which eagh child Accomplished  Proficient | Developing Emerging
has a positive,
nurturing =
relationship with Comments (optional):
caring adults.
2¢. Teachers treat 2¢.1 Maintains a learning environment that 4 3 2 1
students as conveys high expectations of every
individuals. student. Accomplished  Proficient | Developing Emerging
Comments (optional):
4g. Teachers 4g.1 Uses a variety of methods to 4 3 2 1
communicate communicate effectively with all |:|
effethdy' students. Accomplished  Proficient | Developing Emerging
Comments (optional):
4g.2 Consistently encourages and supports 4 3 2 1
students to articulate thoughts and
ideas dearly and effectiv ely' Accomplished  Proficient | Developing Emerging
Comments (optional):
Instruction
2b. Teachers embrace 2b.1 Appropriately uses materials or 4 3 2 1
diversity in the lessons that counteract stereotypes
school community and acknowledges the contributions Accomplished  Proficient | Develophg  Emerging
and in the world. of all cultures.

Comments (optional):

Page 2 of 6

Candidate’s Initials
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Final Evaluation Conference Form

; z Rating
Standard/Element Proficient Descriptor Standard Met Standard Not Met
2b Teachers embrace 2b.2 Incorporates different points of view 4 3 2 1
diversity in the in instruction. D D
SChO.OI community Accomplished  Proficient | Developing Emerging
and in the world.
(Cont’d)
Comments (optional):
3a. Teachersaligntheir | 3a.2 Integrates effective literacy 4 3 2 1
instruction with the instruction throughout the curriculum |:|
North Carolina and across content areas to enhance Accomplished  Proficient | Developing ~ Emerging
Standard Course of students’ learning.
Study.
Comments (optional):
3b. Teachersknow the | 3p 5 Encourages students to investigate the 4 3 2 1
Cortllzem appr}fprlate content area to expand their D D D
1 t ! !
° elf caching knO_WI_edge and Satley their natural Accomplished  Proficient | Developing Emerging
specialty. curiosity.
Comments (optional):
3d. Teachers make 3d.1 Integrates 21st century skills and 4 3 2 1
instruction relevant content in instruction. D D
to students. Accomplished  Proficient | Developing Emerging

Comments (optional):

4c. Teachersuse a
variety of
instructional
methods.

4c.1 Uses a variety of appropriate methods
and materials to meet the needs of all
students.

)

Accomplished

3

Proficient

2

[

Developing

Comments (optional):

Page 3 of 6

Candidate’s Initials
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Final Evaluation Conference Form

Standard/Element Proficient Descriptor Standard Met Ratlnégtan dard Not Met
4d. Teachers integrate | 4d.1 Integrates technology with instruction 4 3 2 1
and utilize to maximize students’ learning.
T’ec}mobgy in their Accomplished  Proficient | Developing Emerging
instruction.
Comments (optional):
4e. Teachers help 4e.1 Integrates specific instruction that 4 3 2 1

students develop
critical-thinking
and problem-
solving skills.

helps students develop the ability to
apply processes and strategies for
critical thinking and problem solving.

Accomp;l shed

Pro; icient Deve; oping Emerging

Comments (optional):

4f. Teachers help
students to work in
teams and develop

leadership qualities.

4f.1 Organizes student learning teams for
the purpose of developing
cooperation, collaboration, and
student leadership.

4

Accomp;lshed

3 2 1

]

Proficient | Developing Emerging

Comments (optional):

Evaluation/Assessment

la. Teachers lead in la.l Evaluates the progress of students 4 3 2 1
their classrooms. toward high school graduation using a
variety of assessment dat_a measuring Accomplished  Proficient | Developing Emerging
goals of the North Carolina Standard
Course of Study.
Comments (optional):
4h. Teachers use a 4h.1 Uses multiple indicators, both 4 3 2 1
variety of methods formative and summative, to monitor D D D
to assess what each and evaluate students’ progress and to Accomplished  Proficient | Developing ~ Emergime

student has learned.

inform instruction.

Comments (optional):

Page 4 of 6

Candidate’s Initials
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Final Evaluation Conference Form

Standard/Element

Proficient Descriptor

Rating

Standard Met Standard Not Met

4h. Teachers use a
variety of methods
to assess what each

student has learned.

(Cont’d)

4h.2 Provides evidence that students attain
21st century knowledge, skills and
dispositions.

4

Accomp;lshed

3 2 1

Pro; icient | Developing Emerging

Comments (optional):

Sa. Teachers analyze
student learning.

Sa.1 Uses data to provide ideas about what
can be done to improve students’
learning.

4

Accomplished

3 2 1

Proficient | Developing Emerging

Comments (optional):

Impact on Student Learning

1d. Teachersadvocate | 1d.1 Implements and adheres to policies 4 3 2 1
for schools and and practices positively affecting
students. students’ leammg Accomplished  Proficient | Developing Emerging
Comments (optional):
2d. Teachers adapt 2d.1 Cooperates with specialists and uses 4 3 2 1
their teaching for resources to support the special
the beneflt'of learning needs of all students. Accomplished  Proficient | Developing  Emerging
students with
special needs. -
Comments (optional):
2d.2 Usesresearch-verified strategies to 4 3 2 1
provide effective learning activities
for students with spec1al needs. Accomplished  Proficient | Developing Emerging

Comments (optional):

Page 5 of 6

Candidate’s Initials
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Final Evaluation Conference Form

LEA/IHE Certification of Teaching Capacity

Overall

Overall performance on
all North Carolina
Professional Teaching
Standards.

Provide a rating of overall performance of
the candidate considering all NCPTS
standards and sub-standards indicated in

the above document. The overall
performance rating is related to but does not
dictate a particular course grade.

. O

Accomplished  Proficient

2 1

Developing Emerging

In addition to all other state and institutional requirements, the candidate must meet each of the descriptors
identified in this document to be recommended for licensure.

SIGNATURES

Note: The candidate signature does not imply agreement with the ratings. All other signatures verify the
accuracy of and agreement with the ratings on cach descriptor.

Individual

Printed Name

Signature

Date

Candidate

Clinical Teacher

University Supervisor

Principal (or designee)

Comments (optional):

Page 6 of 6

Candidate’s Initials
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APPLICATION FOR A NORTH CAROLINA LICENSE
(FORM A)
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APPLICATION FOR A NORTH CAROLINA LICENSE

Type or print the following information.

e ™
Last name first name middle name maiden

\ - J

p e _ . A

street address city state zip

- - J
social security number date of birth (month, day, year) telephone number (with area code)

- J

sex race
American DAsian DAfrican D Hispanic D Caucasian DOther
[} Male [_ffemale Indian American
-

List the areas of licensure for which you are applying

STATEMENT of APPLICANT

Have you ever had a certificate or license revoked or suspended by any state or other governing
body? If yes, attach a statement giving full details and official documentation of the action taken E yes E no

Have you ever been convicted of a crime (excluding minor traffiations)? If yes, you must
submit court documents that indicate judgment and disposititreafase from the court of z z
yes

conviction and an explanation of the incident(s). no

| certify that the information provided in this application is correct and true. | understand that the falsification of anystatement or
document will result in the revocationof my North Carolina license.

Signature

Date

Public Schools of North Carolina

State Board of Education

Department of Public Instruction

Licensure Section Form A
6365 Mail Service Center

Raleigh, North Carolina 27698865 January 2003
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The University of North Carolina
Office of University-School Programs

38

ACTION PLAN
Intern:; Cooperating Teacher:
Assignment: University Supervisor:

Areas of Concern

1.0 Teacher candidate demonstrate leadership

2.0 Teachercandidate establish a respectful environment for a diverse population of students

3.0 Teacher candidate know the content they teach

4.0 Teacher candidate facilitate learning for their students

5.0 Teacher candidate reflect on their practice

Plan of Action

Intern will

Signature of Intern Date
Signature of Clinical Teacher Date
Signature of University Supervisor Date
Signature of Universitchool Programs Director Date
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The University of North Carolina at Pembroke
Student I nternbés Evaluation
of Clinical Teacher

Clinical Teacher Semester
Student Intern Date
Clinical School University Supervisor
Specific Sipervisory Task Please rate each of the following statements
on a scale of (1) poor t&) outstanding
(@]
= c
C - —
5 = 38 2 2
o © o ) o]
a L 0o 2 o
m S
O
1. My clinical teacher treated me fairly and objectively. 1 2 3 4 5
2. My clinical teacher clearly communicated expectations to me. 1 2 3 4 5
3. My clinical teacher planned for initial needs by providing work spaces, 1 2 3 4 5
textbooks, course outlines, school policies/schedules, and general
information and orientation to the total school environment.
4. My clinical teacher served as an effective role model by demonstrating 1 2 3 4 5
effective teaching methods and techniques
5. My clinical teacher planned for my transition to full time teaching to 1 2 3 4 5
occur efficiently and effectively for both me and student learners.
6. My clinical teacher was available for assisting in planning 1 2 3 4 5
instruction and reviewed lessons before delivery.
7. My clinical teacher provided continual, on-going feedback of my 1 2 3 4 5
performance, including suggestions for alternative strategies,
modeling appropriate practice, and providing resources to improve
my teaching.
8. My clinical teacher encouraged participation in extracurricular 1 2 3 4 5
activities and professional meetings.
9. My clinical teacher provided support and assistance in my 1 2 3 4 5
management of the classroom.
10. My clinical teacher accepted and included me as a professional 1 2 3 4 5

team member in most aspects relating to curriculum and the
progress of student learners.
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11. Additional Comments: (Please use the space below for any additional comments you would like to make.)

Student Intern's Evaluation
of University Supervisor

Poor
Fair
Good
Excellent
Outstanding

-
N
w
N
Ul

1. My university supervisor clearly explained his/her expectations
of me on his/her first visit.

2. My university supervisor treated me fairly and objectively. 1 2 3 4 5

3. My university supervisor understood the characteristics of my 1 2 3 4 5
on-site environment and responded appropriately, providing feedback

and suggestions.

4. My university supervisor visited the classroom a minimum of five times 1 2 3 4 5
throughout the semester. (MAT students a minimum of four times)

5. My university supervisor spent extended periods of time observing 1 2 3 4 5
student intern.

6. My university supervisor was available for consultation. 1 2 3 4 5

7. My university supervisor maintained written records of all 1 2 3 4 5
evaluation observations and provided copies of the records to me

in a timely manner.

8. My university supervisor served as a positive liaison between the 1 2 3 4 5
university and the clinical teacher.

9. Additional Comments:(Please use the space below for any additional comments you would like to make.)

Signature of Student Intern

Complete formin TaskStream.
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The University of North Carolina at Pembroke
Clinical Teacher Evaluation
of University Supervisor

Clinical Teacher Semester

Student Intern Date

Clinical School University Supervisor

Specific Supervisory Task Please rate eaddf the following statements

on a scale of (1) poor to)Ybutstanding

Outstanding

(6]

=
=
5 5 & ¢
o (N8 O] L
1. My Local Education Agency shared internship correspondence
with me in a timely fashion. 1 2 3 4
2. The clinical teachero6s orientation
Did Not Attend 1 2 3 4
3.  The Internship Handbook was helpful. 1 2 3 4
4. The universityds expectations of me 1 2 3 4
University Supervisor:
5.  The university supervisor visited the classroom a minimum of five times 1 2 3 4

throughout the semester. (MAT students a minimum of four times.)

6. The university supervisor spent expended periods of time 1 2 3 4
observing the student intern.

7. The university supervisor conferred with the clinical teacher and student 1 2 3 4
intern to provide assistance/support to improve teaching practices.

8. The university supervisor established rapport with the clinical teacher 1 2 3 4
that focused on shared responsibility for progress and improvement of the student intern.

9. The university supervisoro6s visits 1 2 3 4
throughout the internship experience.

10. The university supervisor held periodic conferences to discuss progress. 1 2 3 4



11. Additional Comments: (Please use the space below for any additional comments you would like to make.)
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If rated poor or fair, please comment:




The University of North Carolina at Pembroke
University Supervisor Evaluation
of Clinical Teacher

Clinical Teacher Semester

Student Intern Date

Clinical School University Supervisor

Specific Supervisory Task Please rate each of the following statements

a scale of (1) poor tdb) outstanding

s 5
o = o =
§ & § 3
w
1. The clinical teacher demonstrated/evidence competence with 1 2 3 4
subject matter.
2. The clinical teacher had realistic expectations of the intern. 1 2 3 4
3. The clinical teacher provided appropriate support to the intern. 1 2 3 4
4. The clinical teacher established a rapport with university supervisor 1 2 3 4
that focused on shared responsibility for progress and improvement
of the student intern.
5. The clinical teacher was knowledgeable about effective instructional 1 2 3 4
methods and evaluated the student intern based on best practices.
6. The clinical teacher provided appropriate feedback to student intern. 1 2 3 4
7. As appropriate, the clinical teacher allowed the student intern flexibility 1 2 3 4
to develop his/her own teaching style.
8. The clinical teacher was available to conference with me. 1 2 3 4
9. The clinical teacher completed evaluations at appropriate time. 1 2 3 4

10. | would recommend this clinical teacher for future placements. 1 2 3 4

o1 Qutstanding
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11. Additional Comments: (Please use the space below for any additional comments you would like to make.)

Overall Rating:
Recommend Strongly

Recommend
Recommend with Reservations

Do Not Recommend

Rationale for Overall Rating:

Complete formin TaskStream.
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The University of North Carolina at Pembroke
Office of University-School Programs

Absentee Form

NOTE: This form must be returned to the Office of UniversitySchool Programs, School of Education and
approved PRIOR to the absenceln the case of sudden iliness or emergency, the formith the signatures of the
clinical teacher(s), principal, and intern mustbe submitted to the Office of UniversitySchool Programs within 48
hours of returning to the internship site. The form with all signatures (including the University Supervisor) must be
submitted no later than two weeks after the absence.

Student Name

Social Security Number

School/Agency Site

Date/Time of Absence

Destination

Date of Return

Reason é\ Interview with employing official (prior confirmation required)
A School sponsored activity (field trip, etc.) (documentation required
A Attendance in court (documentation required)
A Professional Meetings (documentation required)
A Serious immediate family illness/death
A Other (please explain beldwntern sickness, etedocumentation may
be required)
Remarks
Approved and Recorded By:
Clinical Teacher Date University Supervisor Date
Principal, Internship Site Date UniversitySchool Programs Date

Student Intern Date
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The University of North Carolina at Pembroke
Teacher EducationProgram

Request for Early Release from Professional Internship

Date of Request:

Il nternods

Na me:

Banner ID:

Licensure Area:

Advisor:

Internship School:

Local Education Agency (LEA):

Clinical Teacher (s):

Grade/Subject:

| am requesting consideratiéor early release from the professional internship to begidifa#, permanent

employment as a teacher.

LEA:

School:

Il nternods

Signatur e:

Date

The information below is to be completed by the Office of UniveiSitiiool Programs.

Early Release Requested by Local Education Agency

LEA

School

Principal

Date

Date of

Request | Central Office
Received | Confirmation

Internship Assessmenrg

Assessment

Pre-Internship Survey

RETS

Teacher Candidate Work Sample (TCWS)

Certification of Teaching Capacity (Final)

PostiInternship Survey

Evaluation of ClinicalTeacher and University Supervisor

Date

49

The decision has been reviewed and is consistent with the policies of the Teacher Education Committee.

Signature

University Supervisor

Clinical Teacher(s)

Program Coordinator

Director of UniversitySchool Programs

Dean of School of Education

Decision

___Approved
___Approved
___Approved
___Approved

___Approved

__Denied
__Denied
___Denied
___Denied

___ Denied

Date




PUBLIC SCHOOL STUDENT RELEASE FORM
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Public School Student Release Form
(to be completed either by the parent or legal guardians of minor students involved in this project,
or by students who are more than 18 years of age that are involved in this project)

Dear Parent/Gudrarn

I am an intern from UNC Pembroke doi nTpevalyate sy puogresst t eac |
as a student teaching intern, | may be required to videotape segments of my teaching or submit student work
samples.Although the videotges involve both students and me, the primary focus is on my instruction and not on

the students in the clask the course of the videotaping, your child may appear on the vileo, at times during

the semestet,may be asked to submit samplestoident work as evidence of my teaching and that may include

some of your childbds wor k.

No studentds [ ast name wil | a plpmterials valibe lkept gonfidemtial®he i al s t h
form below will be used to document your permassior these activities.

Sincerely,

(Student Teaching Intern Signature)

PERMISSION SLIP

Student Name:

Your Address:

Name of School:

Name of Teacher:

Please check the appropriate box(es) below.

¢ | DO give per mi ssi onmageoon yideatape as le lorshkeartitipates i dlabsddiaties.

¢ |1 DO NOT give permission to videotape my child as he or she participates in classroom activities.

¢ | DO give permission to you to include some of my <chi
classroom activities.

¢ | DO NOT give permission to you t oors$hamdducedas parboine of my

classroom activities.

Signature of Parent or Guardian: Date

| am the student namedbove and am more than 18 years of age. | have read and understand the project description
given above. | understand that my performang®ibeing evaluated by this project and that my last namenwaill
appear on any materials that may be submitted.

¢ |1 DO give permission to you to include my image on videotape or to reproduce materials that | may produce as
part of my classroom activities.

¢ | DO NOT give permission to videotape me or to reproduce materials that | may produce as part of classroom
activities.

Signature of Student: Date

Date of Birth: / /
Month Day Year




PUBLIC SCHOOL STUDENT RELEASE FORM
(Spanish)

52



53

Documento de Autorizacon para alumnos de escuelas publicas
(A cumplimentar por el pad@tutor del alumno)

Estimado Padre o Tutor:

Soy estudiante de UNC Pembroke y actualmente estoy hacienda practicas en la clase de su hijo/a. De cara a poder
evaluar mi evolucién como maestro de practicas, tengo la obligacién de grabar en video monmistotades y

entregar trabajos realizados por mis alumnos. En algunas de las grabaciones en video es posible que aparezcan
algunos de mis alumnos, aunque el objetivo primordial de la grabacién es la observacién de mi trabajo, no el de su
hijo/a. Por este mmo motivo, es posible que tenga que entregar también trabajos escritos por su hijo/a, pero en todo
caso el objetivo es siempre evaluarme a mi y no a su hijo/a.

Siendo asi, en ninglin momento se hara publico el nombre de ninguno de mis alumnos y ialesitdes seran

tratados de forma profesional y protegiendo la privacidad de cada alumno. El formulario que encontrara a
continuacion me concede autorizacién para desarrollar las actividades que acabo de explicar. Tiene Ud. la opcién de
autorizarme o nasegln su propio criterio.

Le saluda atentamente,

(Firma del maestro de practicas)

TARJETA DE AUTORIZACION

Nombre y apellidos del alumno:

Direccion:

Nombre del centro de ensefianza:

Nombre y apellidos del maestro de practicas:
Marcar la casilla correspondiente.

C AUTORIZO a que pueda Ud. grabar a mi hijefavideo en el curso de las actividades de la clase
C NO AUTORIZO a que pueda Ud. grabar a mi hijo/a en video en el curso de las actividades de la clase

C AUTORIZO a que pueda Ud. usar las tareas escritas de mi hijo/a como parte de sus materiales de maestro de
practicas

C NO AUTORIZO a que pueda Ud. usar las tareas escritas de mi hijo/a como parte de sasemd®ermaestro
de practicas

Firma del Padre o Tutor:

Fecha de hay




SAMPLE LESSON PLAN FORMATS
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BLUEPRINT FORWRITIN G A LESSON PLAN

Theintern, the Clinical Teacher, and the program coordinator will jointly decide upon the lesson plan format to use for the

TWCS. The learning objectives/learning outcomes for each lesson are likely to influence the format that is chosen for that
particularlesson plan. In general, the lesson plans for the unit of study should include most, if not all, of the components

provided in the blueprint for writing a lesson plan below.

Lesson Topic:

NC Standard Course of Study:

e Competency Goals from the Stand@ourse of Studfi.,e.i The | ear)ner wil |l é0
e Objective(s) from the Standard Course of St(idglude both the numbeendthe words)

Learning Objective(s)/Learning Outcome(s) for this LessonWhat doyouintend for the learners to know and be
able to do as result of the learning experience?

Prior Learning and/or Prerequisite Knowledge/Skills: How will you determine if the students possess the
knowl edge and/ or skills necessary in order to be ready

Materials: List all materials/suppl&equipment to be used by teacher and/or learners during the lesson.

Technology: Describe how technology will be used in the lesson to deliver instruction and to support student
learning. List one or more advanced technology competencies met by the lesson

Grouping for the Lesson; Define grouping arrangements (e.g., whole group, small group, individualized

instruction, and physical arrangement of classroom). If the students are working in small groups, define the size of

the groups and the roles of gromembers. Also, clearly define the task and what the students will do with their
Aproduct of |l earningodo at the end of the group session.

Differentiation of Instruction for Diverse Student Needs:Define the strategies for adapting and modifying the
lesson taneet the needs of all students.

Lesson Implementation:Clearly describén sufficient detaithe activities the class will engage in during the lesson
so that another teacher can takes the lesson and teach from it. The lesson should flow smootisifioss tra
between activities should be well planned. Think about these two guiding questiobefooandthroughoutthe
lesson:

e When and how will the materials, supplies, and/or equipment be used?

o How will you assess student learnidigring instruction?

e Beginning: The opening of the lesson should ready the students for instruction.
i How will you capture the | earnersdé attention and
i How will you activate | earnersdé existing backgrou
i Do you needo introduce new terminology?

e Middle: In this section, describia sufficient detaithe instruction and learning activities that will occur
during the lesson.
T What are some possible questions that you might ask (e.g. discussion starters, checking for
uncderstanding)?
What content do you plan to share with the students? A detailed outline of the content should be
included in the plan. A statementsuciias har e wi th t he studentisnoti nf or ma
sufficient.
I What procedures will be folloed for moving through the lesson (e.g. sequences of activities, the
directions you will provide for students)?
I How will you monitor and assess student learning during the lesson?

-
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BLUEPRINT FOR WRITING A LESSON PLAN (continued)

e End: Alesson should be closed with a summary/review of the major knowledge/skills/concepts addressed

in the lesson.
T How will you tie together the lesson and bring the lesson to a close?
1 What kinds of followup activities and/or tasks will be used to reinforceappl vy, and extend

knowledge/skills/concepts?

Evaluation: Specify the methods and criteria you will use to determine if the students are learning and achieving the

instructional objectives for this lesson.

e What types of student work sample withu use to assess learning (e.g. written assignments, projects,
presentations, products of learning)?

e If you use informal assessments, such as observations or oral responses to questions, how will you document
what is to be observed or how will you trastkident responses to questions?

e What criteria will you use for evaluating the quality of student work (e.g. rubrics, checklists, anecdotal
records)? How will you provide feedback to students about their learning?

Reflection:

e Did the lesson go as you hpthnned?

¢ Did all of the students accomplish the learning objective for the lesson? What did you see students doing or hear
them saying to show you that they were learning/successful (or not learning/not successful)?

e What was it about your teaching stratelst produced the outcomes?

e What did you | earn from teaching this | esson that wil
lessons in the future?



Class

Sample Lesson Plan Format

Intern

Time

Competency Goal(s):

Date
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Activity

Description of Activity and Settings

Materials and Supplies

Time

Focus and Review

Statement of Objectives

Teacher Input

Guided Practice

Independent Practice

Closure




Class

Sample Lesson Plan Format

Intern

Time

I. Competency Goals

Il. Materials

Il. Lesson Procedures

Review and Focus

Objectives

Teacher Presentation

Guided Practice

Independent Practice

Closure/Evaluation

Date
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Sample Lesson Plan Format

Overview:
Identify what the activities intend to do, in what time frame, and at what grade level. Identify the science process
skills developed and the science concepts addressed by the activity

Purpose: (Objective)
Write out instructional objectives using terms relating to science process skills and concepts. For example: The
student will be able to observe and describe various insect orders

Materials:
Identify various materials needed for the activisither for grop participation or individual participation

Getting Ready: (Background Information)
Provide information necessary for the instructor to carry out the activity. It may be necessary to provide some
content information here or to indicate where to fiedtain materials for the activity

Motivate! (Engage)

Include something to capture student interest and motivate them for learning. This may be in the form of a question,
showing them an insect, or doing a demonstration. Be creative but make suredtsanime overall lesson

objective.

Activity: (Explore)

Provide details for the activity that is planned. Indicate how the activity should be done and what questions may
need to be asked. Keep in mind to use cooperative learning, methods of inquityjraadrate as much as possible
in the activities

Safety Tips:
Include any words of caution that should be considerdgite completing the activity.

Concept Discovery: (Explanation)
Provide information here that helps explain aspects of the adiftély students have been provided opportunities to
explore and inquire. It may be necessary to provide content informatiopected results or conclusions.

Going Further: (Elaboration)
Provide information here that helps explain aspects of the adiftéy students have been provided opportunities to
explore and inquire. It may be necessary to provide science content informatiqnecited results or conclusions.

Closure:
Bring the lesson to a close. You may want to summarize activities or agkitsttio respond to questions to check
for student understanding of the basic apis addressed by the activity.

Assessment: (Evaluation)

Explain how you plan to assess students, and include any materials or handouts that are needed. Students may
performan experiment or complete a performance task. Also, include the scoring rubric you would use for
evaluation purposes

Connections: (Integration with Other Content Areas)

Include how the activity can be connected to other disciplines, such as mathglanagicage arts, social studies, or
science. Also discuss how to adapt the activity to other age groups so that content and instructional strategies are
developmentally appropriate.
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Sample Lesson Plan Format
Lesson Title:

Grade Level: Early Childhood, Elementary, Middle, or High School

(The lessons are organized into the following categories: Edilghood (PreK - grade 2); Elementary (grade 2
6); Middle (grade &); and High(grade 812). Please indicate under your rathe grade levalategoryrather than
the specific grade where the lesson wasght)

Goal(s): Whatyouwant t o doé
Learning Objective(s): What thestudentswi | | l earn and doé
Content and Process Ski(svoidterms "learn" and "understand")
Content Standards: Number, statement, and indicator.
Materials/Resources:Include quantities. List websites as hyperlinks
Procedure for Teaching:Stepby-step plan that others could follow
Student Product: Journal entry, worksheet, artifact (include a copy).
AssessmentWritten or oral (include a copy).
How will you show that your objectives wemset; that learning took place?
Reflection:

e How well did yourplan help meet your goals and objectives?

e Inretrospect, what else might you have done?

¢ Include studencomments, questions, interest, and engagement.

e How did this assignment promote and student learning? How could it be modified?

e Write personal thoughts, feelings, observations, and ideas about the lesson that will inform others who
may want to use youesson plan.



SAMPLE WRITTEN REFLECTIONS FORM
FOR STUDENT INTERNS
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Sample Written Reflections Form for Student Interns

Email this form to your university supervisor at the end of the week. This form should be received no later than
Sunday at 10pm.

Student intern; Week # Ending on:
School; Clinical Teacher:

Subject(s) you taught this week (or indicate if full load):

Reflections
1. The main discoveries that | made from teaching this week are:

2. When | think about being a teacher, | am concerned about:

3.1 feel é

4. My strengths this week were:

5. Something that | would like to improve is:

6. Questions that have after working this week are:

7. After discussing this week with my clinical teacher, next week | will focus on:



PROFESSIONAL SEMESTER APPEAL FORM
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The University of North Carolina at Pembroke
Teacher Education Program
Policy Appeal Form

Name Banner Number

Current Mailing Address

Address City State ZIP
Current Telephone Number Email

Licensure Area/Dept Advisor

Program Coordinator

NOTE: AN APPEAL AFFECTING ENROLLMENT IN AN
INTERNSHIP SHOULD BE FILED BY THE NINTH WEEK
OF THE SEMESTER PRIOR TO THAT INTERNSHIP.
APPEALS FILED LATER MAY NOT BE RESOLVED IN
TIME TO ALLOW INTERNSHIP PLACEMENT.

To be eligible for enroliment in the professional internship semester and take a course during internship each candidate must:
1. Be fully admitted to the Teacher Education Program one full semester prior to student teaching (excluding summer
sessions)
2. Have completed all required General Education courses;
3. Have satisfactorily completed all required specialty area, professional studies, or content pedagogy courses;
4. Have not more than six semester hours of degree requirements remaining. The remaining six hours shall not include any
specialty area, professional studies, or content pedagogy courses and these six hours must be approved by the
candi dat eds advi s o8choalmfdEducation; Dean of t he
5. Have an overall grade point average of 2.5 or better as wel!/l as

Indicate the policy which you are appealing and clearly justify/describe your reasons for this appeal.
Note: Your description must include appropriate details; if you are asking to take a course with the internship, you must
state which course, how it fits into your course of study, and exactly why you have not completed that course prior to the
internship. If you have not completed all required courses (General Education, specialty area, professional studies,
content pedagogy, etc.), state clearly which courses you have yet to take.

Indicate in detail why your situation is sufficiently exceptional for the Dean of the School of Education,
Program Coordinator, or Hearing/Appeals Subcommittee of the Teacher Education Committee to grant
your policy appeal.
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Note: Your description must include appropriate details; give concrete reasons why your situation is exceptional, and thus

warrants an exception to a stated policy.

If approved, indicate in detail how you will retain a high quality of student learning in your professional

internship:

Note: Your description must include appropriate details; outline what you will do to prevent an exception made in your

case from undermining your performance as an intern.

| understand that in addition to this application, | may attach statements prepared by faculty and/or

advisors who are familiar with, or affected by, my request and/or appeal situation. This appeal will be
processed in a timely manner. | understand that if | have not submitted this appeal prior to the middle of

the semester, it may not be possible to resolve my appeal by the end of the semester.

Student s Signature

Program Coordinator

Dean, School of Education

Date referred to Appeals Committee:

Approved Date:
Denied Date:
Approved Date:
Denied

Revised: March 2011




FAMILY EDUCATIONAL RIGHTS AND PRIVACY ACT
(FERPA)
RELEASE FORM
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FAMILY EDUCATIONAL RIGHTS AND PRIVACY ACT (FERPA) RELEASE FORM
FOR THE UNC PEMBROKE TEACHER EDUCATION PR OGRAM

Name of Student; BannerlD:

Date of Birth:

I, the undersigned hereby authorize The University of North Carolina at Pembroke to release any of my
education records and information from my education records to the personnel administrator or designee
of any public school and/or Local Education Agemdth which UNCP is trying to place me for any field
experience, including internship, related to my program of study at UNCP and to the North Carolina
State Department of Public Instruction for the purpose of evaluation of my candidacy for teacher
licensue:

Such records may include, but are not limited to, the following:
Name

Permanent and Current Address

Phone Number

Arrest/Conviction Information

GPA

Program Status

Early Field Experience Placements

Internship Location

Internship Assessment Results

Teacher Candidate Work Sample

Graduate Candidate Portfolio

Standardized Test Results Required for Licensure
Licensure Effective Date

I understand further that (1) | have the right not to consent to release of my education records; (2) | have
the right toreceive a copy of such records upon request; (3) this consent shall remain in effect until my
written revocation is delivered to the Office of University School Programs; and (4) that any such
revocation shall not affect disclosure made by The Univer§ijoath Carolina at Pembroke prior to the
receipt of any such written revocation.

Studentds Signature Date

This information is released subject to the confidentiality provisions of appropriate state aral @ds and regulations whig
prohibit any further disclosure of this information without the specific written consent of the person to whom it partam
otherwise permitted by such regulations.




CODE OF ETHICS
FOR NORTH CAROLINA EDUCATORS

Updated by the North Carolina State Board of Education, 02/06

68



69

Code of Ethics for North Carolina Educators
Preamble

The purpose of this Code of Ethics is to define standards of professional conduct. The responsibility to teach
and the freedorto learn, and the guarantee of equal opportunity for all are essential to the achievement of these
principles. The professional educator acknowledges the worth and dignity of every person and demonstrates the
pursuit of truth and devotion to excellencegaires knowledge, and nurtures democratic citizenship. The

educator exemplifies a commitment to the teaching and learning processes with accountability to the students,
maintains a professional growth, exercises professional judgment, and persomifjgsyinfThe educator

strives to maintain the respect and confidence of colleagues, students, parents and legal guardians, and the
community, and to serve as an appropriate role mdaeliphold these commitments, the educator will adhere

to the followingthree commitments:

l. Commitment to the Student

A. Protects students from conditions within the educ
detrimental to the health and safety of students.

B. Maintains an appropriate relationship with studentsllisettings; does not encourage, solicit, or
engage in a sexual or romantic relationship with students, nor touch a student in an inappropriate way
for personal gratification, with intent to harm, or out of anger.

C. Evaluates students and assignsgradesdasupon t he studentsd demonstrat
performance.

D. Disciplines students justly and fairly and does not deliberately embarrass or humiliate them.

E. Holds in confidence information learned in professional practice except for professional m@asons
compliance with pertinent regulations or statutes.

F. Refuses to accept significant gifts, favors, or additional compensation that might influence or appear to
influence professional decisions or actions.

Il. Commitment to the School System

A. Utilizesavailable resources to provide a classroom climate conducive to learning and to promote
learning to the maximum possible extent.

B. Acknowledges the diverse views of students, parents and legal guardians, and colleagues as they work
collaboratively to shapedecational goals, policies, and decisions; does not proselytize for personal
viewpoints that are outside the scope of professional practice.

C. Signs a contract in good faith and does not abandon contracted professional duties without a
substantive reason.

D. Participates actively in professional decisimaking processes and supports the expression of
professional opinions and judgments by colleagues in deaisaking processes or due process
proceedings.

E. When acting in an administrative capacity:

e Acts fairly, consistently, and prudently in the exercise of authority with colleagues, subordinates,
students, and parents and legal guardians.

e Evaluates the work of other educators using appropriate procedures and established statutes and
regulations.

e Protects theights of others in the educational setting, and does not retaliate, coerce, or
intentionally intimidate others in the exercise of rights protected by law.

e Recommends persons for employment, promotion, or transfer according to their professional
qualifications, the needs and policies of the school district, and according to the law.

1. Commitment to the Profession

A. Provides accurate credentials and information regarding licensure or employment and does not
knowingly assist others in providing untruthfoformation.

B. Takes action to remedy an observed violation o€ttee of Ethics for North Carolina Educatensd
promotes understanding of the principles of professional ethics.

C. Pursues growth and development in the practice of the profession and Usesnlgatge in improving the
educational opportunities, experiences, and performance of students and colleagues.



GUIDELINES FOR PLANNING
AND REFLECTION CONFERENCES
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GUIDELINES FOR PLANNING AND REFLECTION CONFERENCES

1. Planning Conference
Guiding Questions

What will students be |leaing?

Why is this lesson important? How does it relate to {magge goals for learners? How does it relate
the SCOS?

What do students already know about the lesson topic (prior knowledge agxplfieence)? How will
you make connections between what they know and the new learning?

What instructional strategies are you using?

How will students be actively engaged in the learning process? Will the students be creating or
modifying their own schemata?

What aspects of the lesson require students to think criticaliglyze, apply, synthesize, evaluate?

Do you anticipate any problems or have any concerns about the lesson?

Does the lesson need to be modified for special netedents? If so, how?

How will you know if the students learned what you intended?

Do you expect students to be interested in the learning experience you have designed for them?

What materials will you need for this lesson? Do you have thganaed? Have you thought about

how and when the materials will be distributed?

Notes:
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GUIDELINES FOR PLANNING AND REFLECTION CONFERENCES (continued)
Il. Reflection Conference
Guiding Questions

Overall, what were your impressions of the lesson?

What specific evidence do you recall to support your impressions?

Did all students learn what you planned for them to learn? How do you know? Did you analyze th
assessment data you collected?

Do some students need additional help before mamnigp the next concept/skill? How will you addres
the needs of these students?

What is the relationship between your decision(s) duringldrening phaseand the results (positive or
negative) in themplementation phas&

Do you need to adjust yolong-range goals and plans for the learners?

What did you learn from this experience that can be applied to future teaching events?

Notes:
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